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CHAPTER I. INTRODUCTION 
There has been a great deal of research done on the concept 
of youth subcultures. However, as Dovan and Adelson (1966: 
vii) point out: 
When we first surveyed the literature on adolescence, 
we were struck by the peculiar lack of connection be­
tween discursive writings — general theory, casual 
or naturalistic observation, speculation — and 
systematic research. 
This researcher experienced the same feeling. In addition, the 
literature on the nature of the generation gap was even less 
developed than the literature on the nature of adolescence. In 
the literature dealing with the concept of generation gap 
there was almost no reference to empirical research. 
One major concern, then, of this research was to present 
a study of the generation gap. An additional concern was that 
the study should have theoretical significance as well as 
empirical significance. 
The theoretical perspective that was selected to guide 
the research was that of symbolic interaction. It was felt 
that symbolic interaction dealt best with many of the problems 
one must face when considering the generation gap. 
The generation gap can best be considered as a process. 
The individuals that experience a generation gap do so in in­
creasing and decreasing degrees depending on the situation. 
Since concern was also with individual's at an age period that 
are about to change their social position, a more dynamic model 
2 
was felt useful. 
The sample investigated was a sample of high school 
seniors. It was felt that high school seniors would be in a 
position of transition from the youth subculture to the adult 
subculture. These seniors would be in a process of engagement. 
That is, they would be in a process of movement into the adult 
world. Several theories in the area of social gerontology 
(i.e., Cummings and Henry, 1961) suggest that older people are 
often in a process of disengagement. If this idea were applied 
to the senior in high school, the opposite conclusion would be 
reached. 
Based on these ideas several hypotheses are developed. 
First it is suggested that there is a difference between a 
perceived generation gap and an objective generation gap. 
Next it is argued that, based on symbolic interation theory, 
a perceived generation gap will increase as an objective 
generation gap increases. 
By combining the concepts of perceived generation gap and 
objective generation gap, the concept of generation gap is 
developed. This concept is explained by the concept of social 
world. An individual's social world involves all the con­
tacts the individual has that help him to define situations. 
The social world concepts used here are personal contacts, 
activity contacts, media contacts, and environmental contacts. 
Examination is made of the effects of the social world on 
the generation gap. 
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Finally, an attempt is made to explain the pure genera­
tion gap by examining the effect of certain demographic char­
acteristics. There has been very little research related to 
the nature of the generation gap. Therefore, an attempt at 
identifying some of the demographic characteristics that ef­
fect the generation gap was considered important. 
Objectives of the 
Research 
Since there has been no theoretical research on the 
nature of the generation gap, this was the first objective of 
this study. Theory is of little value if it is not supported 
by empirical research. Therefore, one of the major concerns of 
the research was to relate empirical research on the genera­
tion gap to a theoretical framework. 
A second objective is concerned with the concept of 
generation gap. It is not uncommon to hear people referring 
to the generation gap. At the same time it is not uncommon to 
hear others assert that there is not a generation gap. In 
listening to those that discuss the generation gap it often 
becomes difficult to determine what is being referred to when 
the generation gap is discussed. The second purpose of this 
research is that of presenting a theoretically developed 
definition of the generation gap. Until sociologists clarify 
what they mean when they refer to the generation gap, confusion 
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over the concept will continue to exist. 
A third objective is that of establishing indices of the 
generation gap. Much of this research is exploratory. There­
fore, one purpose is to determine those variables that are 
significantly related to the generation gap. 
Specifically, the third objective is to determine: (1) 
if a perceived generation gap is related to an objective 
generation gap, (2) if social world variables are related to 
a generation gap, and (3) which.demographic character­
istics are related to the generation gap. 
The study has practical as well as theoretical signifi­
cance. On the theoretical level, the study attempts to re­
late the concepts of perceived generation gap, objective 
generation gap, and generation gap to the symbolic interac­
tion theoretical framework. On the practical level, the re­
search attempts to identify those variables that are signifi­
cant in the development of a generation gap. Before a genera­
tion gap can be understood, these variables must be delineated. 
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CHAPTER II. THEORETICAL FRAMEWORK 
Introduction 
The purpose of this chapter is (1) to point out the 
assumptions that guide the development of the theory utilized 
in the study; (2) to review the theoretical and empirical 
literature related to the research problem; and (3) to 
develop the theoretical hypotheses to be tested in the study. 
Assumptions 
In a study of parent-child relationships it is possible 
to abstract many theoretical propositions from the generaliza­
tions and empirical findings that have been presented by 
various researchers and theorists. Because of the diffi­
culties that may arise if these theoretical propositions are 
carelessly elaborated, it becomes desirable to present the 
theoretical propositions and the assumptions that are used 
in this research. The following general assumptions are those 
that have been developed to aid in the conceptualization and 
development of the research.^ 
Assumption 1 ; The initial assumption made is that human 
behavior can only be understood by studying human behavior. 
It is assumed that one cannot understand human behavior by 
^For a detailed discussion of the assumptions of symbolic 
interaction, see Rose (1962) . For a discussion of symbolic 
interaction in the area of family research, see Stryker (1959) , 
Stryker (1964), and Schvaneveldt (1966). 
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studying other animals without a detailed study of humans. 
Assumption 2; The second assumption made is that when an 
individual is born he is asocial ; that is, he is neither social 
nor anti-social. The individual becomes social only after 
he undergoes a process of social learning. 
Assumption 3: The third assumption suggests that man is 
able to influence others through the use of symbols. Social 
learning develops as man is able to use and communicate sym­
bols. The use and development of symbols allows an individual 
to convey meaning and thus influence the behavior of others. 
Assumption 4 ; The fourth assumption is that man is 
influenced by both his symbolic environment and his physical 
environment. An individual is not only influenced by the 
people he knows, but also by the places he has been, the 
things he has, and the things he has done. 
Assumption 5; The final assumption suggested is that the 
individual is not only socialized into the general culture, he 
is also socialized into various subcultures. While the indi­
vidual is learning what is necessary to survive in the general 
culture, he is also learning what is necessary to participate 
in various subsections of the general culture. 
It is from these five assumptions that the theoretical 
propositions that guide this research have been derived. 
In order to develop theoretical propositions about parent-
child relationships, it will be necessary to develop in a 
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little more detail the general assumptions. These assumptions 
will be developed in more detail in order to make the theoret­
ical perspective of this research a bit clearer. 
Human behavior Quite often social scientists attempt 
to generalize conclusions about human beings from studies of 
other animals. Some of these generalizations may be justi­
fiable, others may not be. It is not the task of this re­
search to evaluate this approach to studying human beings. 
However, it is assumed that the subject matter of this re­
search is such that it cannot be understood unless it is as­
sumed that human behavior is different from the behavior of 
animals of other types. As Rose (1952: 4) points out, 
analysis of human behavior that is similar to analysis of 
other animal behavior tends to be limited to the similarities 
that exist between human and certain animal behavior. 
The issue of whether or not human beings have instincts 
has not yet been completely resolved. However, most socio­
logists reject the notion of instincts as the concept is present­
ly defined. No instinctual behavior will be assumed here. 
The individual behaves only in ways he has learned to behave. 
Therefore, the behavior that will be of concern here is the 
behavior an individual leams through interaction with other 
human beings. 
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Socialization It is assumed that human beings begin 
life asocially. The individual is made a human being through 
interaction with other human beings. It is only after an 
individual is able to use symbols that he moves from an asocial 
creature to a social human being. The process by which the 
individual moves from an asocial creature to a social human 
being is referred to as the process of socialization. This 
process may be more fully understood by reviewing the ideas 
of Charles Horton Cooley and George Herbert Mead. 
The social self Cooley (1964; 179-187) likened 
the development of the self to the gazing into a mirror by 
an individual. The self develops as one is able to look at 
oneself, as if in a mirror, and then imagines how what is seen 
will influence others. For Cooley the self develops through 
the process of communication. Cooley (1964: 179) notes, 
"the social self is simply any idea, or system of ideas, 
drawn from the communicative life, that the mind cherishes 
as its own". The self does not develop unless the individual 
is able to communicate. The learning of a child to communi­
cate then is accomplished through the development of the self. 
The social self cannot develop until the individual is 
able to use significant gestures. Mead (1934 : 45-46) 
distinguishes between gestures and significant gestures. A 
gesture calls out a response or adjustment of one form to 
9 
another form/ while a significant gesture has an idea behind 
it, and this idea becomes central to the response. To be 
significant, the idea interpreted by the respondent must be 
the same as the idea called for by the originator of the 
gesture. It is by using and interpreting significant gestures 
that one is able to adjust to groups. While all animals are 
capable of making gestures, only human beings are capable of 
making significant gestures. 
A gesture is said to have meaning when it calls out the 
same response in the receiver as it would call out in the 
originator. There are three relationships involved in mean­
ing. First there is the relationship between the originator 
of a gesture and the actual gesture. There is next the rela­
tionship between the receiver of the gesture and the gesture. 
Finally, there is meaning in the results of the act that the 
gesture originated (Mead, 1934 ; 76). One can see here how 
communication between two people may break down. If, in a 
parent-child relationship, the child originates a gesture, 
one must not only understand what the child means when he 
uses the gesture, one must also understand the relationship 
between the gesture and the parent, and the meaning of the act 
the gesture originates. If the child and the parent hold a 
different relationship to the gesture, communication will 
break down. The action the gesture originates may then hold 
meaning for neither parent nor child. 
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Mind emerges when the individual develops the ability to 
call out meaning in not only other individuals, but also in 
himself. It is when this happens that the individual has 
developed the ability to control his environment by, in a 
sense, controlling the responses of those he interacts with 
in his environment (Mead, 1934: 132). The emergence of 
the mind, therefore, corresponds to the emergence of the 
ability to communicate meaning to others and to the self. 
However, this ability to communicate with others cannot 
emerge until the individual can understand the attitudes of 
the others with whom he would communicate. When the individual 
is able to understand others he becomes capable of under­
standing himself for he can now see himself as he feels others 
see him. It is at this point that the self becomes object 
unto itself (Davis, 1949 : 210). 
The self has developed when the individual is able to 
take the attitudes of others and view himself according to 
these attitudes as an object unto himself (Mead, 1934; 
135). The "generalized other", however, develops when the 
individual is not only able to take the attitudes of another 
individual, but rather when he is able to abstract the atti­
tudes of several others and put them into one "generalized 
other". Mead (1934 : 154) feels that this ability to 
generalize attitudes is the highest development of the 
self. 
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The self then develops as human beings interact with 
each other. It is only in this social context that socializa­
tion may take place. It becomes evident from the above that 
development of the ability to communicate is of central 
importance in the socialization of the child. If a child is 
unable to develop meaningful relationships through inter­
action with human beings, it is not likely that the child 
will develop into a functioning member of society. 
Primary and secondary socialization The process of 
socialization may be divided into two stages; the primary 
stage, and the secondary stage. These two stages are not 
easily distinguished. Berger and Luckmann (1966) make a 
distinction between primary and secondary socialization. 
Primary socialization is defined by Berger and Luckmann (1966: 
130) as, "the first socialization an individual undergoes 
in childhood, through which he becomes a member of society". 
This is distinguished from secondary socialization in that, 
"secondary socialization is any subsequent process that in­
cludes an already socialized individual into new sectors of 
the objective world of his society" (Berger and Luckmann, 
1966: 130). 
In this thesis primary socialization will be taken to 
mean that socialization which occurs in early childhood. 
This involves everything that goes into making the individual 
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an active member of society. This early process is mainly 
concerned with the development of language in the individual, 
so that he may meaningfully communicate with others in society. 
When the individual has developed a language and is able to 
use it in meaningful communication with other members of 
societyf he has undergone primary socialization. 
The development of the ability to communicate does not 
complete the process of socialization. At this point secondary 
socialization takes over. Secondary socialization is a 
process which can better be understood by considering the 
distinction made by Mead (1934: 175) between the "I" and 
the "me". The "me" is that part of the self which has 
accepted and organized the attitudes of the others. The "I" 
is the response the individual makes in a particular situation. 
As the response is made it becomes a part of the "me" and 
may be used as part of the individual's experiences. It is 
from these experiences the individual will be able to judge 
his responses in future situations. The response at a 
particular time is the "I" while the previous responses or 
experiences of an individual form the "me". This "me" is 
in a constant state of change as the individual has more and 
more experiences. 
Secondary socialization, unlike primary socialization 
never ends; it is a process which continues through the life 
span of the individual. The process of socialization itself 
never ends as primary socialization gradually becomes secondary 
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socialization. Secondary socialization occurs after one has 
learned a language and is able to communicate meaningfully 
with others in society. Secondary socialization involves 
any process which introduces the individual to something new 
once he has learned to communicate meaningfully with others. 
Caution must be used so as not to confuse primary and 
secondary socialization with primary and secondary groups. 
Cooley ( 1967: 2 3) defines primary groups, "By primary 
group I mean those characterized by intimate face-to-face 
association and cooperation". The primary group is often 
used to refer to any group with which the individual closely 
identifies and need not necessarily be a result of face-to-
face interaction. In most cases the family is considered as 
the most influential primary group in the early stages of 
the development of the self. 
A secondary group is any group in which the individual 
comes in contact with but does not develop an intimate 
relationship. The secondary group then includes a wide range 
of groups. Davis (1949: 30) suggests that the real distinc­
tion between primary and secondary groups lies in the nature 
of the relationships between members of the group. The pri­
mary relationship is one of close, warm, personal feeling. 
The secondary relationship lacks these qualities. 
An individual is generally a member of many primary 
and secondary groups at various times during his life span. 
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Thus while an individual undergoes primary socialization early 
in his life, he continues to participate in primary groups 
for his entire life. During secondary socialization there 
are many primary groups in which the individual participates. 
Also, although most of the primary socialization involves 
primary groups, some of the primary socialization may be a 
result of contacts with members of a secondary group. This 
thesis will consider secondary socialization and both primary 
and secondary relationships. 
The social world There are many groups that play a 
part in the socialization of the individual. One of the most 
important agents of socialization is the family. However, 
in a society with a high degree of division of labor the 
family cannot instruct the individual in all that he must 
know in order to participate adequately in the society. Other 
agents of socialization that become especially important to 
the adolescent are peer groups, teachers, and other members 
of the educational institution. 
In addition, the mass media provides contacts by which 
an individual may become socialized. Television, radio, 
newspaper, and magazines all are agents of socialization. 
These are indirect means of socialization, but they are means 
nevertheless. An individual will be influenced by what he 
reads, what he sees, and what he hears even if these things 
do not come directly from a particular human being. 
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The individual will be influenced by the extent of his 
social world. That is he will not only be influenced by the 
number of contacts he has within the family, he will also be 
influenced by the number of contacts he has outside of the 
home. Contacts within the home might range from television 
programs to personal conversations with members of the family. 
Contacts outside the home may range from teacher-student 
relationships to peer group relationships. There are also 
contacts which may overlap; that is, there are some contacts 
that will be made both in the home and outside of the home. 
An example of this type of contact would be the reading of a 
particular magazine both at home and at school. 
The different types of contacts lead to another distinc­
tion. There may be certain contacts which take place at home 
but do not belong to the family. The family does not share 
in all the contacts made at home. Therefore, we may refer 
to a family contact as a contact which is shared by the various 
members of the family. An example here might help to under­
stand this point. Many families will watch certain television 
programs together, this would be a family contact. However, 
quite often some members of a family will watch certain pro­
grams while others will not. If the entire family does not 
watch a program together it will not be considered as a family 
contact. Also a magazine generally read by all members of 
the family will be considered a family contact while one read 
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only by certain members of the family will not. 
One final point should be made. The individual's social 
world does not include contacts only with people and with 
the mass media. The social world of an individual also in­
cludes where a person has been and how he has gone from place 
to place. An individual who has flown in an airplane, 
traveled by bus, and traveled by automobile will undoubtedly 
have a larger social world than an individual who has only 
traveled by automobile. The social world of an individual 
then will include all contacts and experiences the individual 
has had that are of significance in the development of the 
individual's self. 
One's social world may vary in depth and in scope. An 
individual with a depth of experiences has had more of similar 
experiences over a longer period of time. An individual 
with a broader scope of experiences has had more experiences 
of different kinds. Thus the social world of an individual 
may lead to the following classification: it may be rich in 
depth and rich in scope, it may be rich in depth but poor in 
scope, it may be poor in depth but rich in scope, or it may 
be poor in depth and poor in scope. 
Subcultures Throughout the life span of an individual 
there is a constant turnover of significant others. That 
is, at times certain people become important to an individual 
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that were not important before and certain people become 
less important than they had previously been. A subculture 
can be said to exist when a number of individuals accept 
the same or similar significant others. Whether or not an 
individual becomes a member of a particular subculture de­
pends upon whether or not the subculture has meaning for 
that individual. 
An individual generally becomes a member of several 
subcultures during his life span. When an individual becomes 
old he may begin to associate mainly with other old people, 
forming a subculture of the aged (Rose, 1965: 3-16). 
Association with mainly older people will generally cause 
these older people to develop a certain amount of social 
distance between themselves and younger people. In the same 
way younger people will often associate mainly with younger 
people, developing a subculture of young people. This re­
search will be concerned with the youth subculture and the 
areas in which members of the youth subculture fail to com­
municate with others. Socialization then is not merely a 
process introducing the individual to the dominant culture, 
but a process that, at different times, introduces the individ­
ual to various subcultures. 
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The generation gap 
One of the major concerns of sociologists today is the 
problem of communication between generations. It is this 
problem that has led some writers to refer to the generation 
gap. The generation gap is generally considered as a gap 
between generations which results from younger people 
accepting values different from their parents' values. 
Keniston (1965 : 209) has made a distinction between genera­
tional discontinuities and age group discontinuities; "Genera­
tional discontinuities are gaps in time, between one mature 
generation and the next: but age group discontinuities are 
gaps between different age groups at the same time". It is 
the age group discontinuities that are referred to when one 
talks about the generation gap. Generational discontinui­
ties are reflected by the differences that exist between 
what is done now by adolescents and what was done by adults 
when they were adolescent. Age group discontinuities re­
flect differences between one age group such as the teenages 
and another age group such as adults. These differences are 
considered at one point in time while generational dif­
ferences compare two different points in time. 
In 1940 Kingsley Davis (1940 : 523—535) made an analysis 
of parent-youth conflict. Davis suggested many reasons for 
the conflict between parents and youth. Some aspects of 
Davis' analysis may help provide a better understanding of 
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what is involved in the generation gap. One of the most 
important aspects to be considered is that of social change. 
We are living in a dynamic society with changes constantly 
taking place. The individual is raised under certain 
cultural conditions but when it comes time for him to raise 
his family these cultural conditions have changed. There­
fore, young people are being raised under different condi­
tions than their parents. The only way this would not be so 
would be if there were no social change. 
The importance of social change in the existence of a 
generation gap is emphasized by both Keniston (1965) and 
Sebald (1968). Keniston (1965: 200) lists the following 
characteristics of change in this country: 
First, the past grows increasingly distant from the 
present... Second, the future, too, grows more re­
mote and uncertain... Third, the present assumes a 
new significance as the one time in which the environ­
ment is relevant, immediate, and knowable... Finally, 
and perhaps of greatest psychological importance, the 
relations between the generations are weakened as the 
rate of social innovation increases. 
It therefore becomes almost impossible for members of one 
generation to understand members of another generation purely 
on the basis of the fact that both generations have passed 
through the same age period. 
Characteristics of the generation gap 
The idea of a generation gap has been suggested without 
giving much of an attempt to delineate the various aspects or 
20 
characteristics of the gap. Many questions arise as to just 
what a generation gap is. Is it sufficient to say that a 
generation gap exists when one age group, such as the teen­
age subculture, lacks knowledge and understanding of another 
age group, such as the adult subculture? Or should we 
reserve the concept of a generation gap for those situations 
in which both groups lack knowledge and understanding of the 
other groups? 
A generation gap is a gap between one age group and one 
or more other age groups. The gap exists when there is a 
lack of knowledge and understanding on the part of one age 
group about another age group. This lack of knowledge leads 
to a lack of understanding with respect to how one should 
act toward members of the other age group. It becomes 
evident that in order to understand any particular generation 
gap one must understand which group lacks the knowledge and 
understanding of the other group. It also becomes important 
to distinguish between an actual lack of knowledge and under­
standing and an imagined lack of knowledge and understanding. 
Perceived generation gap: A perceived generation gap 
exists when members of one age group feel they lack knowledge 
and understanding of another age group when in fact they 
understand and know the other age group quite well. This 
situation might develop as a result of the self fulfilling 
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prophesy. If the mass media continually refers to the genera­
tion gap, adults and young people alike may begin to think 
there is a greater gap than actually exists. By acting like 
a generation gap exists, one may for all practical purposes 
be producing a gap. A perceived generation gap exists when 
a gap is perceived on the subjective level but does not exist 
in fact on the objective level. 
Objective generation gap; An objective generation gap 
exists when members of one age group do feel they lack 
knowledge and understanding of another . a group but in fact 
they do lack understanding and knowledge of the other group. 
This type of gap exists when members of one age group feel 
they understand members of another age group, but actually 
there is quite a bit of misinformation concerning the other 
group. This type of gap can have serious effects as the two 
age groups drift farther and farther apart without realizing 
they are drifting apart. This type of gap would be difficult 
to correct without some outside evaluation as the partici­
pants do not know that a gap exists. An objective generation 
gap exists when a gap is not perceived on the subjective level 
but does exist in fact on the objective level. 
Generation gap: A generation gap exists then when 
members of one group feel they lack knowledge and understanding 
of another age group, and they in fact do lack knowledge and 
22 
understanding of that age group. A generation gap exists when 
a gap is perceived on the subjective level and exists in fact 
on the objective level. 
No generation gap; No generation gap exists when members 
of one age group feel they do not lack knowledge and under­
standing of another age group, and they in fact do not lack 
knowledge and understanding of that age group. No generation 
gap exists when a gap is not perceived on the subjective level 
nor exists in fact on the objective level. 
This taxonomy of generation gaps is based upon the view 
that one age group has of another and is summarized in Figure 
1. For example, a generation gap exists between parents and 
their teenage children if the parents perceive a gap on the 
subjective level and the parents in fact do lack under­
standing and knowledge of teenagers on an objective level. 
The taxonomy may be doubled however if we consider the genera­
tion gap as occurring when both age groups perceive a gap on 
the subjective level and a gap does exist on the objective 
level for both age groups. A generation gap may now be 
perceived when parents lack knowledge and understanding of 
teenagers on the objective and subjective levels, and when 
teenagers lack knowledge and understanding of their parents 
on the objective and subjective levels. 
The generation gaps may now be analyzed from the 
perspective of the particular age group to which we choose to 
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Figure 1. A taxonomy of generation gaps from the perspective 
of members of a particular generation 
refer. The concepts of a perceived parental generation gap, 
an objective parental generation gap, and a parental genera­
tion gap referring to parents as composing an age group are 
developed. The concepts of a perceived youth generation gap, 
an objective youth generation gap, and a youth generation 
gap referring to youth as composing the age group are then 
developed. No gap from the perspective of youth or parents 
depending on which group we are concerned with might also be 
developed. 
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The characteristics of a generation gap may now be 
developed in more detail. In considering two age groups, 
youth and parents, we now have the following classifications; 
parental no gap-youth no gap, parental no gap-youth perceived 
gap, parental no gap-youth objective gap, parental no gap-
youth generation gap, parental perceived gap-youth no gap, 
parental perceived gap-youth perceived gap, parental per­
ceived gap-youth objective gap, parental perceived gap-youth 
generation gap, parental objective gap-youth no gap, parental 
objective gap-youth perceived gap, parental objective gap-
youth objective gap, parental objective gap-youth generation 
gap, parental generation gap-youth no gap, parental generation 
gap-youth generation gap, parental generation gap-youth per­
ceived gap, and parental generation gap-youth objective gap. 
If more age groups were to be considered more classifications 
would have to be constructed. 
The taxonomy of generation gaps taking into considera­
tion two age groups is summarized in Figure 2. If a parent 
is placed into the cell he belongs in, in relation to the 
generation gap from the perspective of adults, and the child 
is placed in the proper cell in relation to the generation gap 
from the perspective of youth, we may see how the generation 
gap from the perspective of adults is related to the generation 
gap from the perspective of youth. 
This research will be concerned with the generation gap 
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Figure 2, A taxonomy of generation gaps from the perspective 
of members of two generations 
from the perspective of youth. Reference to a perceived 
generation gap, an objective generation gap and a generation 
gap will be considered from the youth's perspective in the 
remainder of this research. 
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Characteristics of the youth subculture 
The existence of a generation gap has not been adequately 
researched. However, many social scientists have investi­
gated the nature of the youth subculture. The existence of a 
youth subculture suggests that there are areas in which youth 
do not communicate with adults. The existence of a youth 
subculture does not necessarily correspond with the existence 
of a generation gap. However, the existence of a youth sub­
culture does tend to lend support to the idea that a genera­
tion gap does exist. 
Yet the existence of a youth subculture and the nature 
of such a culture is not fully agreed upon by social 
scientists. Therefore, the literature on the youth subculture 
may only be taken as a flexible guide when considering the 
nature of a generation gap. 
Before it is possible to discuss the nature of any 
culture it is first necessary to have an understanding of 
what is meant by the concept of culture. Culture is a com­
plex concept which involves several components. For the 
purposes of this research three components of culture will be 
identified. Culture may be thought of as, "the complex whole 
that consists of everything we think and do and have as 
members of society" (Bierstedt, 1963: 157). Edward B. 
Tylor uses culture as synonymous with civilization. Tylor 
(1949 : 61) , defines "Culture, or Civilization, taken in its 
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wide ethnographic sense, is that complex whole which includes 
knowledge, belief, art, morals, law, custom, and any other 
capabilities and habits acquired by man as a member of 
society". 
The first component of culture is everything that we think 
as members of society. This component consists of the ideas, 
knowledge, and beliefs man has acquired as a member of society. 
An example of this component of culture which might apply to 
younger people is the idea that young people cannot trust 
anyone over thirty years of age. 
The second component of culture is everything we do 
as members of society. What we do as a member of society 
is determined to a great extent by what we are allowed to do. 
Therefore, this category contains the norms, the morals, the 
laws, and the customs which govern the behavior of man as 
a member of society. The fashions that are considered 
desirable at a particular time would be an example of this 
aspect of culture. Certain dating norms, such as the un­
written rule that a boy does not ask out a girl that is going 
steady with another boy, are additional examples. 
The final component of culture to be discussed here con­
sists of all that we have as members of society. This 
component of culture consists of the material things man has 
acquired as a member of society. Examples of this component 
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of culture that would apply to younger people would include 
records, clothes, automobiles, and certain magazines. 
Besides the three components of culture mentioned above 
it would also be helpful to note some important assumptions 
of culture. George Peter Murdoch has suggested several, a 
few of which will be helpful in considering the possibility 
of a youth subculture. Murdock (1949: 67-70) suggests 
that culture is learned, inculcated, social, ideational, 
and adaptive, Man not only learns culture through inter­
action with others, he also is able to pass his culture on 
from one generation to the next generation. Culture is shared 
by human beings living in a society and generally is expressed 
in ideal terms. Finally it might be pointed out that culture 
changes and generally man adapts to these changes. 
The ideas mentioned so far apply to the concept culture, 
but many sociologists refer to the youth subculture as a 
culture. The authors that refer to a youth culture or a 
youth subculture generally do not distinguish between the two 
concepts, but in most cases seem to be referring to the same 
thing. 
The definition of a culture has already been mentioned. 
Therefore an attempt will now be made to distinguish between 
a culture and a subculture. While a culture refers to all 
man has, does, and thinks as a member of a society, a sub­
culture refers to all man has, does, and thinks as a member of 
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a particular grouping in that society. Subcultures are a 
part of the total society and share that society's culture 
with the society. However, they may be distinguished from 
other subcultures or from the total culture by the fact that 
the members of a particular subculture share certain material 
things, certain ways of thinking, and certain ways of behaving 
which are distinct from the total culture or from other sub­
cultures . 
What is being referred to then when one talks about a 
youth culture is generally a youth subculture, as youth are 
simply a part of a society which has a culture of its own. 
The youth subculture helps to make up the total culture since 
youth are a part of society and what they do, think, and have 
is part of that society. However, in a heterogenous society, 
there may be several criteria for classifying people. The 
people of these various groupings may have ways of doing 
things, ways of thinking, and ways of behaving which differ 
from other people and therefore may be classified as a sub­
culture . 
There are many problems involved in referring to a youth 
subculture. In the past few years there has been a great deal 
of discussion concerning a generation gap in the United 
States. This generation gap has recently referred to dif­
ferences in values held by college students and people of 
their parents' age. The older generation generally includes 
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an age span from the early forty's to the latter fifty's. 
The younger generation has only recently been considered as 
a college phenomenon. Prior to recent thinking the younger 
generation usually referred to the teen or high school years. 
The addition of a preteen classification along with the high 
school and college classifications complicates the under­
standing of the concept of a youth subculture. 
Thus it may be suggested that the younger generation be 
divided into three subcultures; a preteen age subculture, a 
high school subculture, and a college subculture. Quite often 
the entire younger generation is referred to as a youth sub­
culture. McArthur (1960) argues that different subcultures 
exist in private and public schools. It is here suggested 
that referring to a youth subculture is an oversimplification. 
One can refez to at least three youth subcultures. Even the 
three subcultures have serious difficulties which would deny 
them being classed under one general classification. 
The college subculture generally includes only those who 
are enrolled in college or who have been in college but who 
have dropped out to work for a short time and who plan to go 
back to college. It, therefore, is not am age subculture but 
rather an educational subculture. The preteen age subculture, 
however, generally includes all preteens; but sometimes refers 
to only upper middle class preteens or lower class preteens 
and thus becomes a class classification. Since there is 
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generally a mandatory school attendance until a child becomes 
sixteen, the high school subculture includes most children 
in the first few years of high school but as students drop 
out after age sixteen this subculture moves from an age 
based subculture to an educational subculture. 
The problem is not as great in the high school sub­
culture as it is in the college subculture. Although going 
on to college is generally considered desirable, there 
are still great numbers that do not go on to college. Many 
of these people go right into an occupation. Thus a college 
age group may include as many people who do not plan to go 
to college and who may have very little contact with a col­
lege as it does those who plan to go on to college. Those 
who generally get a job right after high school are gradually 
accepted into the adult community while those in college have 
postponed their entrance into adult life. Thus some people 
of college age may be considered as members of the youth 
subculture while others might be considered as members of 
the adult subculture. 
However, in high school, there is generally a greater 
proportion of young people in the educational institution. 
Usually it takes a few years after one has dropped out of 
high school to become accepted in the adult world. Therefore, 
most young people of high school age can be classified in a 
youth subculture. In fact participation in high school becomes 
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a large part of that subculture. 
Recent changes in the legal status of young people may 
tend to confuse the issue even more. Many college aged 
youth will be legally defined as adults. This may tend to 
define the youth subculture as being anything from preteens 
to voting age. However, the distinctions among teen sub­
cultures in the high school age group will probably hold. 
There are several important facts to consider here. 
First/ it is an oversimplification to refer to one youth sub­
culture, there are many possibilities for classifying a sub­
culture among youth. It can also be seen that when discussing 
a youth subculture one must make explicit the general charac­
teristics of the subculture. This includes pointing out the 
criteria used for arguing a group has a subculture. One may 
argue for a subculture on the basis of education, as is the 
case with those who would refer to a subculture of college 
students, or one may argue for a subculture mainly on the 
basis of age. Other criteria that may be used are socio­
economic class, ethnic or racial groupings, delinquent 
activity, rural or urban living, and sex. There are of course 
many other criteria that one might use, and these can be used 
together or in different combinations. 
There has been a great deal written about the adolescent 
or youth subculture. The problem here is to decide whether 
or not the evidence leads to the acceptance of the idea of a 
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youth subculture. The work that has been done may be classi­
fied under two general headings; those arguing that there is 
a youth subculture and those arguing that the notion of a 
youth subculture is a myth. In a "poll" of several leading 
sociologists quoted by Gottlieb and Ramsey (1964: 29-33) 
it was concluded that the notion of an adolescent subculture 
was generally accepted by most of those questioned. 
Friendenberg (1965) and Dansereau (1961) view adolescents 
as belonging to a minority group. Dansereau (1961 : 51) 
argues that teenagers are discriminated against by being 
given inferior jobs. Davis (1944) adds that often adolescents 
are placed in a socially subordinate position even though 
they may be superior to adults in certain characteristics. 
Talcott Parsons was one of the first sociologists to 
argue for the existence of a youth subculture. In 1942 
Parsons (1942 ; 106) argued, "the youth culture is more or 
less specifically irresponsible". Emphasis is placed on 
having a good time and is in great contrast to the more 
responsible life led by adults. In the youth subculture the 
young tend to react against the patterns set up by adults, 
and tend to favor a way of behaving which is contrary to 
what adults have accepted as proper. There is also a great 
deal of stress placed on the prestige provided by athletic 
participation for the boys and the prestige provided by sexual 
attractiveness for the girls. Later Parsons summarized some 
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of the characteristics of the youth subculture. 
The first characteristic summarized by Parsons (1950: 
378) is, "Compulsive independence of and antagonism to 
adult expectation and authority". Youth tends to reject 
responsibility. The second characteristics (Parsons, 1950: 
379) is, "Compulsive conformity within the peer group of 
age mates". There is no room for those who wish to be dif­
ferent in the youth subculture. Those that do seek to be 
different must either excell in an activity acceptable to the 
group, such as athletics, or they must not fear being ex­
cluded. The final characteristic (Parsons 1950: p. 379) 
is, "Romanticism; an unrealistic idealization of emotionally 
significant objects". The young person tends to look at 
life in idealistic terms considering things either right 
or wrong; there is no middle ground for this person. 
Although Parsons presents these characteristics of the 
youth subculture he does not tell us how he arrived at these 
particular characteristics. It would appear that they are 
based upon his personal observations. It, therefore, be­
comes important to look at the characteristics presented by 
others. 
Smith (1962) suggests several characteristics of the 
youth subculture. Smith argues that the dating pattern, the 
conformity to peers, the conformity in dress, and the specific 
language of teenagers are indicators of the youth subculture. 
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The dating pattem of teenagers, according to Smith, involves 
intimacy which adults consider as acceptable only after 
marriage. The conformity to cliques and peer groups along 
with the conformity to youth dress patterns indicates that 
youth tend to act in similar ways under certain situations. 
There is also evidence of similarity of ideas expressed by 
the existence of a specialized language for teenagers. 
Several studies suggest support for the importance 
of sex and dating practices as characteristics of the sub­
culture. Williams (1949) argues that dating is an issue 
that is extremely important for high school seniors to 
discuss with their parents. While Connor et al. (1954) 
concluded that there was conflict between children and parents 
concerning dating practices, Brittain(1963) in a study of 280 
high school girls, concluded that girls tended to conform to 
the expectations of their parents when deciding which boys 
to go steady with. Reiss (1961) , in a study of 291 pre-
adolescent boys, found that neither parent had contributed 
anything to their sex education. Lloyd (1952) also found 
that there was little communication between children and 
parents about sex. 
Other areas may be identified which give support to the . 
idea that a youth subculture exists. There are many areas 
which producers attempt to direct consumer products toward 
the youth market. One area in which producers direct their 
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products is in the production of magazines. A number of 
magazines are written for and about teenagers (Brown, 1961: 
13-21). These magazines are written about problems faced 
by teenagers. In another area, music is often directed to­
ward teenagers (Gottlieb and Ramsey, 1964: 33-39). It 
is difficult to go any place in the United States and not be 
able to pick up at least one radio station devoted almost 
entirely to teenage music. 
Conformity in dress is an aspect of the youth sub-
cultured agreed upon by others. Henry (1963), in a study of 
a lower-middle-class suburb, and Coleman (1960), in a study 
of a sample of students from a number of Midwest high schools, 
found that how one dressed was an important factor in how 
teenagers are accepted by their peers. However, Brittain 
(1963) found that his respondents tended to conform to the 
expectations of their parents in matters of dress. 
The importance of language is emphasized in a study by 
Schwartz and Merten (1967). Based on a study of the language 
of young people, the authors concluded that there is a special 
way that young people view the world, and this lends support 
to the notions of a youth subculture. They argue, however, 
that the subculture is not a closed subculture that adults 
cannot participate in in certain ways. 
Coleman (1961 and 1965) also argues that there is a great 
emphasis put on athletics in high school by young people. 
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Participation in athletics is one of the best ways to achieve 
prestige. Coleman concludes that a community spirit as well 
as a high school spirit is strengthened by interscolastic 
athletics. Interscolastic athletics then give the athlete 
prestige in the community as well as in the high school. 
The relationship between children and their parents is 
another variable that must be examined when considering the 
youth subculture. Hess and Goldblatt (1957) studied both 
adolescents and their parents and found that each group tended 
to misunderstand the other more than the facts would warrant. 
Lidz (1969) found that conflict between youth and parents 
tends to arise because parents fail to set limits. In the 
area of work, Rousselet (1969) found that the less parents 
participated in the occupational choice of their children, 
the more likely the children would go into work that re­
quired little training. Rosenberg (1963) found that children 
had lower self esteems when their parents had little interest 
in their friends, in their school performance, and whether 
or not they had dinner with the rest of the family. Phelps 
and Horrocks (1958) concluded that freedom from adult controls 
was the most important factor in the formation of adolescent 
activities. 
To summarize, it seems that there is good reason for 
accepting the concept of a youth subculture. There is a 
special way of doing certain things which seems to be 
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characteristic of teenagers. Among the norms which govern 
teenager behavior are norms concerning dating, dress, and con­
formity to peer standards. 
There are also areas in which it would appear that teen­
agers have their own ways of thinking. This is best reflected 
in the idealism or romanticism which is characteristic of 
the teenager. The existence of a special language also 
supports this idea. 
Finally, the evidence suggests that teenagers do have 
material culture. There are records, magazines, and clothes 
which are produced specifically for teenagers. These items 
belong to the youth subculture and are generally not a part 
of the adult subculture. 
It can thus be seen that the teenager meets all the 
criteria necessary for being classified in a subculture. 
These are material items, ways of doing things, and ways of 
thinking. 
Opposition to the idea of a youth subculture 
All sociologists do not accept the concept of a youth 
subculture. There are many that feel the evidence contradicts 
the idea. The controversy over whether or not a youth sub­
culture exists developed when Frederick Elkin and William A. 
Westley (1955) reported the findings of a study of adolescents 
in a Montreal suburb. The authors concluded that adolescents 
had quite close ties with their parents. Later the same 
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authors (Westley and Elkin, 1957) argued that the closeness 
of the children to their parents indicated that there was 
little reason to believe that a culture had developed in 
response to the stress from the parent-child relationship. 
A number of sociologists have presented ideas that lead 
to similar conclusions. Boyer (1959) and Rose (1956) study­
ing high school students in Wisconsin and Minnesota respective­
ly both concluded that the family was the most important 
reference group for the students. 
Epperson (1964) concluded that adolescents are less 
estranged from their parents than previously suggested by 
Coleman. Epperson asked adolescents whether they would be 
more unhappy if their parents, their best friends, or their 
favorite teacher did not like what they did. The results 
indicated that they would be most unhappy if their parents did 
not like what they did. Lubell (196 8) and Kandel and Lesser 
(1969) also concluded that parents exerted an important in­
fluence on their children. These results suggest that any 
acceptance of the notion of a youth subculture as being a 
rejection of parents must be approached with caution. 
Finally, Bealer and Willits (1961) studied 8,000 rural 
youth in Pennsylvania. They concluded that even when the 
rural youth were involved in the youth subculture as much as 
urban youth, the rural youth were still more traditional in 
their thinking. One possible result suggested is that no 
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youth subculture exists, at least if one is referring to a 
subculture set against the adult subculture. 
The major argument of those presenting evidence that 
would deny that a youth subculture exists is based on the 
notion that parents are a real and important influence on 
the youth. This is not to be denied. However, the fact 
that parents are an important influence on the youth does 
not lead one to necessarily conclude that a youth subculture 
does not exist. 
Yinger (1960) has made a distinction between subculture 
and contraculture which can help in understanding this problem. 
Yinger (1960: 626) points out that the concept subculture, 
"is often used to point to the normative systems of groups 
smaller than a society, to give emphasis to the ways these 
groups differ in such things as language, values, religion, 
diet, and style of life from the larger society of which they 
are a part". The term contraculture should be used, "whenever 
the normative system of a group contains, as a primary element, 
a theme of conflict with the values of the total society, 
where personality variables are directly involved in the 
development and maintenance of the group's values, and when­
ever its norms can be understood only by reference to the 
relationship of the group to a surrounding dominant culture" 
(Yinger, 1960: 629). A contraculture involves the existence 
of a culture based on conflict while a subculture does not. 
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When Parsons and others place an emphasis on the rejection 
of the values of adults and the behavior of youth as a reac­
tion against the values of adults, they are referring to a 
contraculture. This is also true of anyone who denies the 
existence of a youth subculture on the basis of a lack of 
conflict between the adolescents and their parents. After 
studying 592 high school students, Snyder (1966) accepts the 
notion of a youth subculture, but denies that it is charac­
terized by solidarity and conformity. 
Jahoda and Warren (1965) argue that the existence of a 
youth subculture depends on the shared aspect of the sub­
culture. If young people share many things in common, a sub­
culture may be said to exist. Gottlieb (1965) adds that a 
youth subculture should not be based upon the conflicts be­
tween youth and adults but rather on the reasons for youth 
entering into peer associations. 
There are several things which should be realized when 
considering the youth subculture. First the subculture is 
not a separate culture; there are links with society (Hess, 
1960). The teenager is influenced by parents, community, and 
other aspects of the total society. A second point should 
also be realized. Not all teenagers belong to the youth sub­
culture (Bernard, 1961). Some teenagers drop out of school 
and take a job while others may be relatively isolated from 
other teenagers. Related to this point is the fact that 
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there may be some members of the youth subculture who are not 
young in age (Berger, 1963). There are some people who, even 
though they are getting older, continue to act as a teenager 
might act. The professional athlete or the disc jockey are 
examples of people who may retain styles of living with some 
similarities to the youth subculture. 
Basic concepts and theoretical hypotheses 
Based on the symbolic interaction theoretical framework 
it may be suggested that the more experiences a young person 
has that are similar to the experiences of older people, the 
less there is likely to be a generation gap. A student about 
to graduate from high school is in a role in the process of 
transition. The transition is one from full membership in a 
youth subculture to membership in an adult subculture. Sisen-
stadt (1956) sees the youth subculture itself as helping 
the individual move from the world of the young to the world 
of adults. 
The basic concepts and the general theoretical hypotheses 
that guide this research will now be suggested. 
Basic concepts Based upon the assumptions presented 
above, the discussion of the assumptions, and the related 
literature the following general concepts will be defined. 
These concepts will serve as guides for the research. 
43a 
Generation gap: A generation gap is defined here as a 
lack of knowledge or understanding of members of one age 
group about members of another age group. For the purposes 
of this research two types of generation gaps will be de­
lineated. A perceived generation gap will refer to any 
generation gap which is perceived as such by members of a 
particular age group. An objective generation gap will refer 
to any generation gap that exists on an objective level, even 
though it may not be perceived as such by members of an age 
group. 
In addition to a perceived generation gap and an objective 
generation gap it is possible to combine the two concepts and 
develop the notion of a generation gap. A generation gap 
exists when a generation gap exists on an objective level 
and on a perceived level by the members of the age group. 
Therefore, in addition to the concepts of objective genera­
tion gap and perceived generation gap the concept of a genera­
tion gap may be added. 
One of the assumptions of symbolic interaction is that 
man will be able to influence other men by the use of symbols. 
Accepting this assumption, it follows that the more an individ­
ual communicates symbols with others, the more he will in­
fluence those others. An indicator of an objective generation 
gap would be the amount of discussions an individual has with 
others. Understanding and knowledge are communicated through 
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symbolic interaction. Therefore, an indicator of an objective 
generation gap will be the number of discussions an individual 
has with a member of another generation. 
A perceived generation gap has been defined as any gap 
that is perceived as such by members of a particular generation. 
Symbolic interaction theory would suggest that perceptions are 
based on the symbolic interaction that occurs between an individ­
ual and significant others. Therefore, the perceptions of an 
individual will be influenced by the symbolic interaction an 
individual has with significant others. 
Because a relationship exists, according to symbolic inter­
action theory, between a perceived generation gap and an objec­
tive generation gap, the concepts of perceived generation gap 
and objective generation gap will be combined to get the con­
cept of a generation gap. First the relationship between the 
perceived generation gap and the objective generation gap will 
be investigated. Then the idea of a generation gap will be in­
vestigated looking at various influences on the generation gap. 
The concept of generation gap is a concept with two dimen­
sions; an objective dimension and a perceived dimension. To add 
the two dimensions one would expect that there would be a high 
correlation between the indicators of perceived generation gap 
and objective generation gap. 
Social world; An individual's social world will be used 
here to mean any type of contact an individual has that has 
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significance for the self development of that individual. Sev­
eral subconcepts may be deduced from the concept of social 
world. One of the most important types of contacts will be re­
ferred to as personal contacts. Personal contacts will be de­
fined as any contacts an individual has directly with another in­
dividual. Activity contacts will refer to those contacts an 
individual has with several others as a result of belonging to a 
particular group or engaging in a particular activity. Media 
contacts will refer to contacts with the media that have social 
significance for a particular individual. Media contacts in­
clude the books one likes, the newspapers one reads, and the 
amount of television one watches. Finally, environmental con­
tacts refer to any contact an individual has directly with the 
environment. Environmental contacts include where one has been, 
how he has gone from place to place, and what he has in terms 
of material culture. 
Demographic characteristics : Demographic characteristics 
are related to, but may be distinguished from the social world. 
Where the social world refers to the number of contacts an 
individual has with others or with situations, the demographic 
characteristics will influence the nature of these contacts. 
The demographic characteristics to be considered here will 
be sex, occupation, class, and education of parents. 
These concepts will now be combined to develop the follow­
ing general theoretical hypotheses (G.H.) and subhypotheses 
(S.G.K.) . 
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Theoretical hypotheses In discussing the self-ful­
filling prophecy Merton elaborates on the Thomas Theorem. 
The Theorem suggests, "If men define situations as real, they 
are real in their consequences" (Merton, 1957: 475). In 
discussing the self-concept Kinch (1963) presents several 
basic postulates of symbolic-interactionist theory and the 
self. One of these postuates suggests that the actual 
responses of others toward a particular individual will be 
similar to that individual's perception of the responses of 
others. Similarly, the perception of a generation gap will 
be related to the actual existence of an objective generation 
gap. On the basis of the assumptions and concepts presented 
above the first general theoretical hypothesis will be stated. 
G.H. 1: An objective generation gap will increase as a 
perceived generation gap increases. 
There are many factors which influence the nature of a 
generation gap. The characteristics of the youth subculture 
suggest that there is little agreement of the nature of the 
subculture. There is also very little known about the nature 
of the generation gap. In an attempt to analyze the nature 
of the generation gap, symbolic-interaction theory is used to 
suggest that the generation gap will be related to the social 
world of an individual. The second general theoretical 
hypotheses will be stated. 
G.H. 2: There will be a relationship between one's social 
46 
world and the generation gap. 
This hypothesis will be divided into four subgeneral 
hypotheses. These hypotheses will also be stated. 
S.G.H. 2.1; There will be a relationship between 
one's personal contacts and the generation gap. 
S.G.H. 2.2; There will be a relationship between 
one's group contacts and the generation gap. 
S.G.H. 2.3; There will be a relationship between 
one's media contacts and the generation gap. 
S.G.H. 2.4; There will be a relationship between 
one's environmental contacts and the generation gap. 
The final theoretical hypothesis deals with the relation­
ship between various demographic characteristics and the 
generation gap. Because there is little agreement on the 
nature or the existence of a youth subculture it becomes 
important to determine the nature of this subculture. There­
fore, in order to develop a clearer understanding of the 
nature of the generation gap, the following general hypothesis 
is suggested. 
G.H. 3: There is a positive relationship between an 
individual's demographic characteristics and the generation 
gap. 
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Development of specific hypotheses 
It is possible to enumerate the specific hypotheses for 
each general hypothesis. The first general hypotheses states 
that there will be a relationship between a perceived genera­
tion gap and an objective generation gap. The theoretical 
development would suggest that the perceived generation gap 
is caused by the objective generation gap. As members of one 
generation fail to discuss important issues with members of 
another generation there is a greater possibility of a 
generation gap existing on an objective level. Therefore, 
to determine whether a generation gap exists between parents 
and their children, the amount of understanding and the amount 
of discussions between the two groups must be established. 
The following specific hypotheses (S.H.) are suggested. 
G.H. 1: An objective generation gap will increase as a per­
ceived generation gap increases. 
S.H. 1: The less an individual discusses with whom he 
is dating with his parents, the less he will 
feel his parents understand him. 
S.H. 2: The less an individual discusses his educational 
plans with his parents, the less he will feel 
his parents understand him. 
S.H. 3: The less an individual discusses his occupation­
al plans with his parents, the less he will 
feel his parents understand him. 
S.H. 4; The less an individual discusses his friend­
ships with his parents the less he will feel 
his parents understand him. 
S.H. 5: The less an individual discusses the music he 
likes with his parents, the less he will feel 
his parents understand him. 
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S.H. 6: The less an individual discusses the clothes 
he wears with his parents, the less he will 
feel his parents understand him. 
S.H. 7: The less an individual discusses the movies 
he watches with his parents, the less he will 
feel his parents understand him. 
S.H. 8: The less an individual discusses his hair style 
with his parents, the less he will feel his 
parents understand him. 
S.H. 9; The less an individual discusses important 
issues with his parents,the less he will feel 
his parents understand him. 
It is also possible to ask the same questions about the 
individual and his relationship with his father only. The 
following specific hypotheses investigate the relationship 
between the individual and his father. 
S.H. 10; The less an individual discusses with whom he 
is dating with his father, the less he will 
feel his father understands him. 
S.H. 11: The less an individual discusses his educational 
plans with his father, the less he will feel 
his father understands him. 
S.H. 12: The less an individual discusses his occupation­
al plans with his father, the less he will feel 
his father understands him. 
S.H. 13: The less an individual discusses his friend­
ships with his father, the less he will feel 
his father understands him. 
S.H. 14: The less an individual discusses the music he 
likes with his father, the less he will feel 
his father understands him. 
S.H. 15: The less an individual discusses the clothes 
he wears with his father,the less he will feel 
his father understands him. 
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S.H. 16; The less an individual discusses the movies 
he watches with his father, the less he will 
feel his father understands him. 
S.H. 17: The less an individual discusses his hair 
style with his father,the less he will feel 
his father understands him. 
S.H. 18: The less an individual discusses important 
issues with his father, the less he will feel 
his father understands him. 
The Scime hypotheses will be considered for the relation­
ship between the individual and his mother. 
S.H. 19: The less an individual discusses with whom he 
is dating with his mother, the less he will 
feel his mother understands him. 
S.H. 20; The less an individual discusses his educational 
plans with his mother, the less he will feel 
his mother understands him. 
S.H. 21: The less an individual discusses his occupa­
tional plans with his mother, the less he will 
feel his mother understands him. 
S.H. 22: The less an individual discusses his friend­
ships with his mother, the less he will feel 
his mother understands him. 
S.H. 23: The less an individual discusses the music he 
likes with his mother, the less he will feel 
his mother understands him. 
S.H. 24; The less an individual discusses the clothes 
he wears with his mother, the less he will 
feel his mother understands him. 
S.H. 25; The less an individual discusses the movies he 
watches with his mother, the less he will feel 
his mother understands him. 
S.H. 26; The less an individual discusses his hair 
style with his mother, the less he will feel 
his mother understands him. 
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S.H. 27: The less an individual discusses important 
issues with his imother the less he will feel 
his mother understands him. 
The second general hypothesis states that there will be 
a relationship between an individual and his social world. 
This general hypotheses was divided into four subgeneral 
hypotheses indicating different aspects of the social world. 
Each subgeneral hypotheses will now be stated, followed by 
the specific hypotheses for that subgeneral hypothesis. 
S.G.H. 2.1: There will be a relationship between 
an individual's personal contacts 
and the generation gap. 
S.H. 28: The more dates an individual has, the less he 
will feel his parents understand him and the 
fewer discussions he will have with his parents, 
S.H. 29; The more contacts an individual has with dif­
ferent adults, the more he will feel his 
parents understand him and the more discussions 
he will have with his parents. 
S.H. 30: The longer the time period of the contacts 
an individual has with adults, the more he will 
feel his parents understand him and the more 
discussions he will have with them. 
S.H. 31: The more contacts an individual has with rela­
tives, the more he will feel his parents under­
stand him and the more he will discuss im­
portant issues with his parents. 
S.H. 32: The more contacts an individual has with his 
grandparents, the more he will feel his parents 
understand him and the more discussions he will 
have with his parents. 
S.H. 33: The more contacts am individual has with others 
his own age, the less he will feel his parents 
understand him and the less he will have dis­
cussions with his parents. 
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S.H. 34: The more time an individual spends alone with 
his father, the more he will feel his parents 
understand him and the more discussions he will 
have with his parents. 
S.H. 35: The more time an individual spends alone with 
his mother, the more he will feel his parents 
understand him and the more discussions he 
will have with his parents. 
The direction of each hypothesis is based on the dis­
cussion of the nature of subcultures in general, on the dis­
cussion of the youth subculture in particular, and on the 
general discussion of symbolic interaction theory. This 
theory suggests that the more contacts an individual has with 
the youth subculture the fewer contacts he will consider im­
portant with the adult subculture. Likewise, the more con­
tacts an individual has with adults the greater is his chance 
of understanding that subculture. 
The first general sxabhypothesis was designed to get at 
the more primary relationships in which the individual engages. 
The second subgeneral hypothesis is designed to get at contacts 
an individual develops as a member of a particular group or 
contacts developed because the individual engages in certain 
activities. It is suggested that many of these relationships 
will be secondary relationships. Although the relationships 
may develop into primary relationships, concern is with member­
ship in the group or participation in the activity and not the 
primary relationships that develop in the group or as a result 
of the activity. The second subgeneral hypothesis for the 
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second general hypothesis will be stated followed by the 
specific hypotheses. 
S.G.H. 2.2: There will be a relationship between an 
individual's activity contacts and the 
generation gap. 
The more activities an individual participates 
in outside of school activities, the less he 
will feel his parents understand him and the 
fewer discussions he will have with his parents. 
The greater an individual's participation in 
activities outside of school, the less he will 
feel his parents understand him and the fewer 
discussions he will have with his parents. 
The more nonathletic activities an individual 
participates in in school, the less he will 
feel his parents understand him and the fewer 
discussions he will have with them. 
The greater an individual's participation in 
nonathletic school activities, the less he 
will feel his parents underst^d him and the 
fewer discussions he will have with his parents. 
The more an individual participates in inter-
scholastic athletics in school, the less he 
will feel his parents understand him and the 
fewer discussions he will have with his parents. 
The greater an individual's participation in 
all school activities, the less he will feel 
his parents understand him and the fewer dis­
cussions he will have with his parents. 
The more an individual participates in family 
activities, the more he will feel his parents 
understand him and the more discussions he 
will have with his parents. 
With the exception of the last hypothesis presented under 
siibgeneral hypothesis 2.1, all of the hypotheses predict 
that the more activities an individual is engaged in the 
S.H. 36: 
S.H. 37: 
S.H. 38: 
S.H. 39: 
S.H. 40: 
S.H. 41' : 
S.H. 42: 
greater will be the generation gap. The rationale for this 
53 
prediction is that these activities will involve subcultural 
characteristics. This involvement in the subculture will 
draw the individual further away from communication with his 
parents. The last hypotheses predicts that the generation 
gap will decrease the more the individual spends time in 
family activities. 
The third subgeneral hypothesis under the second 
general hypothesis predicts that there will be a relationship 
between the number of contacts an individual has with the 
media and the generation gap. These specific hypotheses 
will be stated. 
S.G.H. 2.3: There will be a relationship between 
an individual's media contacts and the 
generation gap. 
S.H. 43; The more an individual watches television, the 
less he will feel his parents understand him 
and the fewer discussions he will have with 
his parents. 
S.H. 44; The more an individual watches television as a 
family activity, the more he will feel his 
parents understand him and the more discussions 
he will have with his parents. 
S.H. 45; The more movies an individual goes to, the 
less he will feel his parents understand him 
and the fewer discussions he will have with 
his parents. 
S.H. 46: The more movies an individual goes to with his 
family, the more he will feel his parents under­
stand him and the more discussions he will 
have with his parents. 
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S.H. 47: The more live performances an individual goes 
to, the more he will feel his parents under­
stand him and the more discussions he will 
have with his parents. 
The direction of the media contacts are predicted on 
the basis of information developed in the section on the youth 
subculture. The rationale is that the individual will attend 
more movies and watch more television programs related to the 
youth subculture than he will watch that are related to the 
adult subculture. The exception is when he is watching 
television emd movies as family activities. In addition 
there was no evidence to suggest that live performances were 
part of the youth subculture. Therefore, it was predicted 
that the effect of live performances would be the same as 
the effect of contact with other aspects of the adult sub­
culture . 
The final subgeneral hypothesis under the second general 
hypothesis predicts that there will be a relationship between 
an individual's environment and the generation gap. This 
hypothesis and its specific hypotheses will be stated. 
S.G.H. 2.4; There will be a relationship between an 
individual's environmental contact and 
the generation gap. 
S.H. 48: The more states an individual has visited, 
the more the individual will feel his parents 
understand him and the more discussions he 
will have with his parents. 
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S.H. 49: The more trips an individual takes that are 
greater than two hundred miles from home/ the 
more he will feel his parents understand him 
and the more he will have discussions with his 
parents. 
S.H. 50: The more trips an individual has taken that 
are more than one thousand miles away from 
home, the more he will feel his parents under­
stand him and the more discussions he will 
have with his parents. 
S.H. 51: The more an individual has been outside the 
country, the more he will feel his parents 
understand him and the more discussions he 
will have with his parents. 
S.H. 52: The more types of transportation an individual 
has utilized, the more he will feel his parents 
understand him and the more discussions he 
will have with his parents. 
S.H. 53: The more trips an individual takes with his 
parents, the more he will feel his parents 
understand him and the more discussions he 
will have with his parents. 
S.H. 54: The more trips an individual takes without his 
parents, the less he will feel his parents 
understand him and the fewer discussions he 
will have with his parents. 
S.H. 53 ; The more an individual is required to do family 
chores, the more he will feel his parents 
understand him and the more discussions he 
will have with his parents. 
The rationale for predicting direction is based on the 
realization that parents are more likely to have been to 
many states, to have traveled on different forms of transpor­
tation, and, therefore, the fact that an individual has done 
so also will be an indication that that individual has had 
more experiences similar to those of his parents. By doing 
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chores at home the individual is presented with a picture of 
his home environment that is more like the picture presented 
to his parents. The individual sees the home as a place that 
must be taken care of as well as a place in which to have fun. 
The final general hypothesis states that there will be 
a relationship between the generation gap and various demo­
graphic characteristics of the individual's being studied. 
Blaine (1966) found that the more a mother worked, the more 
likely her children were to feel separated from his parents. 
NcDill and Coleman (1965) argue that the status one achieves 
in the school system has a greater effect on the college 
plans of high school students than the education of the 
parents of the students. Except for these two studies 
there were no studies that could be located that could give 
much of an indication of demographic characteristics or the 
direction they might influence the generation gap. There­
fore, many of the hypotheses will state a relationship with­
out presenting a direction for the relationship. The final 
general hypothesis and its specific hypotheses will be 
stated. 
G.H. 3: There will be a relationship between an individual's 
demographic characteristics and the generation gap. 
S.H. 56: The individual's sex will have a relationship 
to whether an individual feels his parents 
understand him and whether he has discussions 
with his parents. 
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S.H. 57: The occupation of an individual's father will 
have a relationship to whether an individual 
feels his parents understand him and whether 
the individual has discussions with his 
parents. 
S.H. 58: The occupational aspirations of the individual 
will have a relationship to whether he feels 
his parents understand him and whether he has 
discussions with his parents. 
S.H. 59: The more an individual's mother works, the 
less the individual will feel his parents under­
stand him and the fewer discussions he will 
have with his parents. 
S.H. 60: The education of the individual's father will 
have a relationship to whether the individual 
feels his parents understand him and whether 
he has discussions with his parents. 
S.H. 61: The education of the individual's mother will 
have a relationship to whether the individual 
feels his parents understand him and to whether 
he has discussions with his parents. 
S.H. 62: The social class of the respondents will have 
a relationship to whether the individual feels 
his parents understand him and to whether he 
has discussions with his parents. 
S.H. 63: The number of jobs of the respondent will have 
a relationship to whether the individual feels 
his parents understand him and to whether he 
has discussions with his parents. 
The dependent variable in the second and third general 
hypotheses is the generation gap. The generation gap is a 
combination of the perceived generation gap and the objective 
generation gap. Therefore, the specific hypotheses combine 
the perceived generation gap, whether an individual feels 
his parents understand him, with the objective generation gap, 
whether the individual discusses certain issues with his 
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parents. The relationships posited then are not with two 
separate variables but with the combined generation gap. 
The relationships developed above all fit a two-variable 
model. The variables posited are designed to investigate 
the relationship of concepts from a theory. However, because 
there are various theoretical levels additional analysis 
will be helpful. 
It might be argued that an investigation of the genera­
tion gap represented by a two-variable model is too simplistic. 
The two-variable relationship considers the relationship be­
tween two variables without considering the effect of other 
variables. Because of the complexity of human behavior, a 
multiple variable relationship becomes important. 
A multiple variable model will look at the relationship 
of several independent variables on the dependent variable. 
It will be possible to determine the effect of several inde­
pendent variables combined on the dependent variable. The 
statistical technique that will be used to examine multiple 
variable relationships will be multiple regression. 
There are several multiple variable relationships that 
could be investigated. However, concern in this thesis will 
be with five multiple variable relationships. The dependent 
variable to be considered is the generation gap. The develop­
ment of the hypotheses suggests the following possible 
relationships. 
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First the subgeneral hypothesis under general hypothesis 
2 will be investigated. The first subgeneral concept is 
that of personal contacts. Instead of looking at this con­
cept by concentrating on two-variable relationships, with 
• multiple regression analysis it becomes possible to look at 
the combined effect of all of the personal contact variables 
on the generation gap. Therefore, the first multiple re­
gression will examine the combined effect of several personal 
contact variables on the generation gap. 
The second subgeneral concept, activity contacts, will 
also be analyzed using multiple regression. It should be 
pointed out here that all variables indicated by the 
specific hypotheses may not be used in the multiple re­
gression analysis. If a variable is developed by combining 
two or more variables already used, the new variable cannot 
be used. By using a variable that combines two or more 
variables already figured in the multiple regression the 
affect of these variables would be figured into the analysis 
twice. Therefore, when an activity contact variable is 
developed by combining two previously used variables, this 
variable will be omitted. 
A multiple regression analysis will also be used to 
examine the combined effect of several media contact variables 
on the dependent variable of generation gap. In addition, a 
fourth multiple regression will be taken to examine the effect 
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of several environmental contact variables on the generation 
gap. 
In addition to the social world variables, it is pos­
sible to look at the demographic variables. Multiple re­
gression analysis will be used to examine the combined 
effect of the various demographic variables on the generation 
gap. 
The final multiple regression will combine all the vari­
ables that are used in the personal contact regression, the 
activity contact regression, the media contact regression, 
the environmental contact regression, and the demographic 
characteristics regression. In this way the effect of several 
independent variables representing various levels of analysis 
will be obtained. 
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CHAPTER III. METHODS AND PROCEDURES 
Introduction 
The procedures of this study are presented in four sec­
tions: (1) the research design, (2) the characteristics of 
the sample, (3) the measurement of concepts, and (4) the 
statistical techniques. 
The research design 
The research design adopted for this study was that of a 
survey design. A survey design was selected because the 
researcher could effectively deal with two of the major 
problems associated with the research. Because there has 
been little actual research done on the generation gap one 
problem for this research was to find out as much as possible 
about the nature of the generation gap. Thus one of the 
purposes of this research was to get enough information so 
that we could better describe the nature of the generation gap. 
The second problem associated with this research is that 
of offering an explanation for the generation gap. There has 
been enough research on issues related to the generation gap 
to suggest some clues that might lead to an explanation. This 
information combined with the development of a theoretical 
perspective has allowed for development of hypotheses designed 
to explain various aspects of the generation gap. 
Wiseman and Aron (1970: 38) and Cole (1972: 21-25) have 
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Suggested that there are two types of survey research; descrip­
tive and explanatory. However, Wiseman and Aron (1970: 
38) argue, "that the distinction between descriptive and 
explanatory studies is often an arbitrary one, and that in 
practice they often merge into each other". This would seem 
to be the case especially when there had been little research 
done in an area. Therefore, it became necessary in this study 
to combine various aspects of description and explanation. 
Because a survey design was efficient at doing both, it was 
decided that a survey design would be most effective for a 
study of this nature. Since there had been little research 
done of this nature prior to this study it was felt that a 
survey research design could give an indication of those 
variables that were of some importance and were not indicated 
as such by the theoretical development and the previous re­
search. 
Characteristics of the sample 
The data for this study was taken from interviews of 
seniors in four Iowa public high schools during the Spring 
of 1968. All of the seniors were interviewed late enough in 
the Spring so that they all knew that they would be graduating 
from high school at the end of that term. 
Four schools were selected representing three communities 
of various sizes. Council Bluffs is a large metropolitan 
63 
area with a population of about 60,000 and two public high 
schools. Since there were too many students in these two 
schools to interview all of them, a 25% random sample was 
taken. Webster City was selected as a community with a 
population of about 10,000 people and Zearing was selected 
to represent a small Iowa community with about 500 people. 
All of the seniors in the Webster City and Zearing public 
schools were interviewed. 
There was a total of 374 graduating seniors interviewed. 
Of the 374 graduating seniors interviewed, 43 attended the 
Zearing public school, 181 attended the Webster City public 
school, and 150 attended one of the two Council Bluffs public 
schools. The sample was biased a little by the fact that 
those students that were absent the day of the interview 
were not included in the final results. Even though an 
attempt was made to get all of the seniors from Webster City 
and Zearing, there were some that did not attend school the 
day the interview was taken and, therefore, were not included. 
The same applies to the sample from the two Council Bluffs 
schools. 
The findings of the study can technically be generalized 
only to the seniors attending the public schools mentioned 
above. Kerlinger (1964: 407) suggests that one advantage of a 
survey research design is that it allows the researcher to 
select a large sample and thus eliminates the possibility 
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that one or two false responses will contaminate the results. 
There was greater concern for getting accurate information 
from a large group than there was in getting information that 
could be generalized to the entire state of Iowa or to the 
United States. It was felt that a survey design would allow 
for a large sample giving greater confidence in the responses. 
The selection of schools from communities of various 
sizes was designed so that the information would not be biased 
by the nature of the residents of the respondents. 
To make sure that the community size had no effect on 
the results, the communities were coded as follows: 
1 Zearing 
2 Webster City 
3 Council Bluffs 
A zero-order correlation revealed that there was no 
significant relationship between community size and the gene­
ration gap. A correlation of .080 was obtained while a corre­
lation for a two-tailed test would have to be .101 or higher 
to be considered significant. 
Table 1 summarizes the distribution of the sample 
according to school and community. 
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Table 1. Distribution of sample by community and school 
Community School Number Percent 
Zearing 43 12 
Webster City 181 48 
Council Bluffs 
Abraham Lincoln High School 81 22 
Thomas Jefferson High School 69 18 
Total 374 100 
Sex This study is based on a sample of 191 males 
and 183 females. The distribution of the sample according to 
sex by schools is summarized in Table 2. 
Table 2. Sex characteristics of sample 
Community School Males Females 
Zearing 16 27 
Webster City 95 86 
Council Bluffs 
Abraham Lincoln High School 
Thomas Jefferson High School 
43 
37 
38 
32 
Total 191 183 
Measurement of concepts 
The measurement of concepts shall be developed in three 
sections. In the first section the concepts of perceived 
generation gap and objective generation gap will be operation-
alized. These are the two variables of the first general 
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hypothesis. The next concept to be operationalized is that 
of generation gap. This concept is the dependent variable for 
the second and third general hypotheses. Finally, the inde­
pendent variables, social world and demographic character­
istics, for the second and third hypotheses will be operation­
alized. 
Measurement of perceived generation gap A perceived 
generation gap is a generation gap that the actor perceives 
as existing. Since this study deals with the generation gap 
from the perspective of the students, it is necessary to 
determine whether the students perceive a generation gap. 
There were three questions that were asked that were used as 
indicators of a perceived generation gap. These questions 
follow: 
1. Do you feel your parents understand you? 
2. Do you feel your father understands you? 
3. Do you feel your mother understands you? 
The responses the students were to indicate were never, some­
times, much of the time, almost always, or always. The 
scoring procedure for determining a perceived generation gap 
is summarized in Table 3. 
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Table 3. Scoring procedure for determining a perceived 
generation gap 
Responses Score Assigned 
never 1 
sometimes 2 
much of the time 3 
almost always 4 
always 5 
On these questions, and on several other questions, some 
respondents did not respond to certain items. If a respondent 
was living with his mother and his father had been deceased 
he could not respond to the question about whether his father 
understands him. It was felt that by eliminating all of the 
questionnaires that had some blank responses, too many 
questionnaires would be eliminated resulting in a biased sample. 
Therefore, no responses were averaged in with the accurate 
responses. Information presented on the responses for each 
question are based on the number of responses actually made 
to that question. 
The distribution and percentage of the responses for 
the first question dealing with parents is summarized in Table 
4. 
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Table 4. Distribution of responses for perception of 
respondents about parents 
Coded Response Distribution Percentage 
5 31 8 
4 100 27 
3 88 24 
2 137 37 
1 13 3 
no response 5 1 
Total 374 100 
There were 369 responses to this question. The mean 
score was 2.99 with a standard deviation of 1.07. 
The distribution of responses to the question concerning 
whether the respondents feel their fathers understand them 
is presented in Table 5. 
Table 5. Distribution of responses for perception of 
respondents about fathers 
Coded Response Distribution Percentage 
5 25 7 
4 88 23 
3 90 24 
2 115 31 
1 35 9 
no response 21 6 
Total 374 100 
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There were 353 responses to this question. The mean 
score was 2.86 and the standard deviation was 1.12. 
The distributicn of responses to the question concerning 
whether their motht • understand them is presented in Table 
6 .  
Table 6. Distribution of responses for perception of 
respondents about mothers 
Coded Response Distribution Percentage 
5 31 8 
4 111 30 
3 94 25 
2 115 31 
1 15 4 
no response 8 2 
Total 374 100 
There were 366 responses to this question. The mean 
score was 3.07 and the standard deviation was 1.07. 
Measurement of objective generation gap An objective 
generation gap may exist even though it is not perceived as 
such when certain objective criteria indicate that there is 
a lack of understanding or communication between members of 
different generations. As an indicator of an objective 
generation gap the following question was asked: 
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How often do you discuss the following with your parents? 
1. Who you are dating 
2. Your educational plans 
3. Your occupational plans 
4. Who you hang out with 
5. The music you like 
6. Clothes you wear 
7. Movies you watch 
8. Hair style 
The rationale for selecting these items comes from two 
sources. First the literature on youth subcultures was re­
viewed. The second source for determining issues to be in­
cluded came from in depth interviews with several high school 
seniors prior to the final development of the questionnaire. 
Nine seniors from three different schools were asked in an 
open ended interview what the issues were that they considered 
to be important to discuss with their parents. The issues 
most frequently mentioned were educational and occupational 
plans. Other issues that the students revealed as important 
to them in other contexts were hair style, clothes, dating, 
music, and movies. However, these issues were not indicated 
as being important to discuss with parents. 
A score for each issue was obtained. For each issue the 
respondents were asked to respond never, sometimes, much of 
the time, almost always, or always. The scoring procedure 
is the same as that summarized in Table 3. 
The means and standard deviations for each issue are 
summarized in Table 7. 
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Table 7. Means and standard deviations for objective criteria 
of the generation gap when considering both parents 
Issue Mean Score Standard Deviation 
Who are you dating 2.82 1.37 
Your educational plans 3.15 1.20 
Your occupational plans 3.15 1.24 
Who you hang out with 2.87 1.28 
The music you like 2.27 1.31 
Clothes you wear 2.75 1.24 
Movies you watch 2.48 1.23 
Hair style 2.48 1.34 
A combined score was then obtained by totaling the scores 
for each issue. The total scores ranged from 1 to 40 with a 
mean score of 21.70 and a standard deviation of 8.27. There 
were 7 respondents that did not respond to this question 
leaving an N of 364. 
Using the same issues and scoring procedures the 
respondents were asked the following questions: 
How often do you discuss the following with your father? 
How often do you discuss the following with your mother? 
The means and standard deviations for each issue is summarized 
in Table 8 for the first question. The means and standard 
deviations for discussion scores with the mother are sum­
marized in Table 9. 
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Table 8. Means and standard deviations for objective criteria 
of the generation gap when considering the father 
Issue Mean Score Standard Deviation 
Who you are dating 2.32 1.32 
Your educational plans 2.76 1.28 
Your occupational choice 2.87 1.29 
Who you hang out with 2 .30 1.19 
The music you like 1.91 1.17 
Clothes you wear 2.15 1.15 
Movies you watch 2.04 1.13 
Hair style 2.00 1.22 
A combined score was also obtained by totaling the scores 
for each issue. The total scores ranged from 1 to 4 0 with a 
mean score of 18.10 and a standard deviation of 7.75. There 
were 29 respondents that did not respond to this question 
leaving an N of 345. 
Table 9. Means and standard deviations for objective criteria 
of the generation gap when considering the mother 
Issue Mean Score Standard Deviation 
Who you are dating 3.01 1.41 
Your educational plans 3.18 1.27 
Your occupational plans 3.15 1.28 
Who you hang out with 2.91 1.32 
The music you like 2.31 1.30 
Clothes you wear 2.79 1.26 
Movies you watch 2.47 1.24 
Hair style 2.50 1.35 
A combined score was also taken for the mother by 
totaling the scores for each issue. The total scores ranged 
from 1 to 40 with a mean score of 22.04 and a standard 
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deviation of 8.66. There were 7 respondents that did not 
respond to this question leaving an N of 367. 
Measurement of generation gap A perceived generation 
gap has been defined as a generation gap that is based upon 
the perception of the observer. An objective generation gap 
has been defined as a generation gap based upon certain 
objective criteria. A generation gap is a gap that is based 
on both subjective and objective criteria. Therefore, a 
generation gap is a generation gap that is perceived as such 
by the observer and is supported by objective indicators. 
A score for the objective generation gap has been achieved. 
This score is based on the number of discussions an individual 
has with his parents and is derived from question 28 in Appendix 
A. A score of a perceived generation gap derived from question 
25 in Appendix A has also been obtained. These two scores were 
transformed into z scores so as to standardize the two scores. 
The two z scores were combined to give a generation gap score. 
In the theory section it was stated that there would be a re­
lationship between perceived generation and objective generation 
gap as dimensions of generation gap. In this study a correla­
tion of .415 was found between these two dimensions. 
Measurement of social world The concept of social world 
has been defined in terms of four types of contacts that an in­
dividual has. The contacts that indicate the social world of 
an individual are personal, activity, media, and environmental. 
Measures for each type of contact will be developed. 
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Personal contacts There were 7 questions that dealt 
with personal contacts. These questions resulted in 8 scores. 
The questions used as indicators of personal contacts follow: 
1. We are interested in how much real contact you have 
had with adults other than your parents in an in­
formal situation. For example, some students get 
to know a teacher well and discuss their problems 
with them. Sometimes an employer or a neighbor 
will take a personal interest in a person your age. 
Could you list any such relationships you have had 
with adults? 
With whom (teacher, employer, etc.) Hours per week 
1. 
2 .  
3. 
4. 
5. 
2. How many people your own age do you have a similar 
relationship with (i.e. , can you talk over life 
problems with)? 
3. How many relatives excluding your father, mother, 
sisters, and brothers live in your community? 
4. Of those grandparents living about how many times a 
year do you see them? 
5. About how much time do you and your father spend 
alone per week? 
6. About how much time do you and your mother spend 
alone per week? 
7. How many dates did you have last month? 
Two scores were obtained from the first question, one 
indicating the total number of adults the respondents had 
such a relationship with and the second indicating the total 
number of hours the respondent spent per week with these adults. 
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The total niaitiber of adults that the respondents had such rela­
tionships which ranged from 1 to 6 with the mean being 2.02 and 
the standard deviation 1.08. The total hours the respondents 
spent per week with these adults ranged from 1 to 96 with 
the mean score being 6.70 and the standard deviation being 
12.43. There were 374 respondents answering this question. 
The second question was asked right after the first. The 
responses to this question ranged from 0 to 56 with a mean of 
5.11 and a standard deviation of 4.85. There were 371 
responses to this question. 
To get an indication of the contacts an individual has 
with relatives, respondents were asked to indicate how many 
relatives were living in the same community as the respondents. 
It is recognized that this is an indirect measure of the number 
of contacts an individual has with these relatives. However, 
it is assumed that the closer the relatives live to the 
respondents, the higher the potential for personal contact. 
The responses to this question ranged from 0 to 56 with a mean 
of 12.03 and a standard deviation of 13.15. The number of 
responses to this question was 360. 
Respondents were also asked how many times a year they 
see their grandparents. Responses to this question ranged 
from 0 to 87 with a mean of 12.83 and a standard deviation of 
18.97. Scores for all 374 respondents were obtained. 
The contact respondents have with parents was scored by 
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asking the respondents to indicate the amount of time they 
spent alone with each parent per week. The range of responses 
for both the father and the mother was from 0 to 10 hours. 
The mean time spent with fathers was 3.14 with a standard 
deviation of 2.74. There were 345 responses to this question. 
The mean for the responses to the time spent with mothers was 
4.64 with a standard deviation of 3.22. There were 359 
responses to this question. 
The last indicator of personal contacts deals witli contact 
with members of the opposite sex in dating situations. In 
responding to the question asking how many dates the respondent 
had had in the last month there was a range from 0 to 52 with 
a mean of 7.09 and a standard deviation of 6.71. There were 
360 responses to this question. Although 52 dates seems to 
be a very high number of dates for one month the respondents 
were allowed to define dates in any way they chose. Therefore, 
some people may define having lunch every noon with their 
steady as a date. The second highest number of dates for a 
month was 31. 
Activity contacts In order to determine the group 
or activity contacts of the respondents they were asked about 
several different types of activities. The types of activi­
ties the respondents were asked about included nonschool 
activities, nonathletic school activities, athletic school 
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activities, and family activities. 
Two scores concerning nonschool activities were obtained. 
First the respondents were asked to list all the activities 
outside of school activities that they participated in. 
The first score was the total number of activities listed. 
The number of nonschool activities ranged from 0 to 7 with 
a mean of 0.62 and a standard deviation of 0.86. All of 
the 374 respondents responded to this question. There were 
212 respondents that listed no activities. 
The second score for nonschool activities was a partici­
pation score. Respondents were asked to indicate the amount 
of participation for each activity they listed. Table 10 
presents a summary of the responses possible for the parti­
cipation score for each activity listed. 
Table 10. Participation score for activities listed 
Amount of participation Score 
Member only 1 
Attends less than 1/2 of meetings 2 
Attend 1/2 or more 3 
Office or committee 4 
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Each respondent was assigned a participation score in 
nonschool activities by totaling the participation scores for 
each activity listed. The total participation scores for 
nonschool activities ranged from 0 to 18 with a mean of 1.85 
and a standard deviation of 2.72. 
The same procedure was utilized in determining a non-
athletic school activity score and a nonathletic school 
activity participation score. However, instead of asking 
each student to list the nonathletic school activities he 
belonged to, several activities were listed for him. He was 
then asked if he belonged to the activities listed. Space 
was provided to allow the student to list activities not 
listed on the questionnaire. The activities listed were band, 
chorus, dramatics, FFA, school paper, student government, 
school subject clubs (i.e., French, science). 
The first score was the number of nonathletic school 
activities the respondents participated in. The range of 
responses was from 0 to 7. The mean was 1.63 with a standard 
deviation of 1.75. All 374 respondents responded to this 
question. 
The second score was a participation score for non­
athletic school activities. The participation score was ob­
tained in the same manner as the participation score for 
nonschool activities. The coding for the participation score 
for nonathletic activities is summarized in Table 10. The 
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range of participation scores for nonathletic school activi­
ties was from 0 to 27. The mean was 4.49 and the standard 
deviation was 5.00. The total number of respondents for this 
question was 374. 
A separate score was obtained for participation in 
interscholastic athletics. For each athletic event the 
respondents participated in they were asked to indicate their 
amount of participation. Table 11 summarizes the coding for 
the athletic participation score. 
Table 11. Participation code for each interscholastic 
activity listed 
Participation Code 
none 0 
I am on the team 1 
I play occasionally 2 
I am a regular 3 
I am considered one of the better 
players on the team 4 
A participation score was obtained for each athletic 
activity the respondents indicated. These scores were then 
added to obtain a total athletic participation score. The 
scores ranged from 0 to 15 with a mean of 1.79 and a 
standard deviation of 2.95. A score for each respondent 
was obtained. However, there were 168 respondents that did 
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not participate in athletic events in school. 
The next score that was obtained was a participation 
score for all school activities. This score was obtained by 
combining the nonathletic participation score for school 
activities with the participation score for athletic activi­
ties. The total school activities score ranged from 0 to 
26 with a mean of 6.49 and a standard deviation of 5.72. 
The last activity score obtained was a family activity 
score. The respondents were asked to indicate the amount of 
time they spent in activities with their families. The 
specific activities they were asked about were watching T.V., 
eating, going to movies, school functions, church, and other 
(specify). A family activity score was obtained by taking 
the total hours listed for each activity in a typical week. 
The scores ranged from 0 to 80 with a mean of 12.37 and a 
standard deviation of 11.56. There were 368 responses to 
this question. 
Media contacts Media contacts have been defined as 
those contacts an individual has with the various forms of 
communication media. The media contacts the respondents were 
asked about were contacts with television, movies, and live 
performances. 
To determine how much television the respondents watched 
each respondent was asked to list the number of hours he 
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watched television in a typical week. The scores ranged from 
0 to 92. The mean score was 21.60 and the standard deviation 
was 13.50. The total number of responses to this item was 
The respondents were also asked how much T.V. they watched 
as a family activity. Responses to this question ranged from 
0 to 49 hours with a mean of 6.60 and a standard deviation of 
7.34. There were 369 responses to this question. 
Respondents were asked next about how many movies they 
attended in a typical month. In addition they were asked 
how many hours they spent at the movies as a family activity. 
Table 12 summarizes the coding procedure for the question 
dealing with the number of movies attended in a typical 
month. The question asked was "How many movies did you at­
tend last month (count double features as one)? If last month 
was unusual for some reason, give answer for a typical month". 
Table 12. Scoring procedure for movies attended in a typical 
370 
month 
Responses Code 
2 or less 1 
3 or 4 
5 or 6 
7 or 8 4 
2 
3 
9 or more 5 
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The mean score for this question was 1.83 and the standard 
deviation was 0.97. There were 373 responses to this question. 
The second movie score was the score for the number hours 
spent at the movies as a family activity. The range for 
this score was from 0 to 6. The mean was 0.12 and the standard 
deviation was 0.5 6. There were 370 responses to this ques­
tion. 
The next question used as an indicator of media contacts 
relates to live performances. Respondents were asked: 
How many live performances did you attend last year 
(plays, ballets, operas)? 
Responses ranged from 0 to 35. The mean was 2.42 and the 
standard deviation was 3.44. There were 373 responses to this 
question. 
Environmental contacts Environmental contacts 
have been defined as any contact that the individual has with 
the environment. The following 8 questions were used as 
indicators of environmental contacts: 
1. How many states have you ever visited? 
2. In the past year how many trips have you made more 
than 200 miles but less than 1000 miles? 
3. In the past year how many trips have you made more 
than 1000 miles? 
4. Have you ever been outside the country? 
5. Have you ever ridden on any of the following: 
a. Comercial airplane 
b. A bus traveling from one city to another 
c. A train 
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6. In the past year how many trips have you taken 
with your parents? 
7. In the past year how many trips have you taken 
without your parents? 
8. Most people have some household or family chores. 
What chores do you do? 
Keeping your own room clean 
Mowing lawn 
Washing or drying dishes 
Washing clothes 
Ironing your clothes 
Cooking 
Farm chores 
Other (specify) 
The first four questions deal with the amount of traveling 
the respondent has done. The first question asked the 
respondents to indicate the number of states they had visited. 
The responses ranged from 0 to 51. The mean was 12.08 
and the standard deviation was 9.87. There were 374 responses 
to this question. 
The second question asks the respondents how many trips 
more than 200 miles but less than 1000 miles they have been 
on in the last year. Responses to this question ranged from 0 
to 40. The mean was 3.83 and the standard deviation was 5.51. 
There were 373 responses to this question. 
The third question asked how many trips the respondent 
had taken that were more than 1000 miles in the past year. 
The range of responses for this question were from 0 to 9. 
The mean score was 0.52 and the standard deviation was .95. 
There were 373 responses to this question and 243 of those 
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indicated they had taken no trips of 1000 miles in the past 
year. 
The next question dealt with whether the respondent had 
been outside the United States. A yes answer was coded 1 
and a no was coded 2. There were 267 respondents that had 
not been outside of the United States and 107 that had been 
outside the United States. The mean response was 1.71 and 
the standard deviation was .47. 
In addition to asking how much respondents had traveled 
they were also asked how they had traveled. The fifth question 
asked whether respondents had traveled by bus, train, or air­
plane. Responses were coded by adding the total number of 
vehicles they had used in traveling. Responses ranged from 
0 to 3. The mean score was 1.69 with a standard deviation of 
.73. There were 373 responses to this question. 
Respondents were also asked how many trips they had 
taken in the last year with their parents and how many they 
had taken without their parents. Scores for trips taken 
with parents ranged from 0 to 76. There was a mean of 4.27 
and a standard deviation of 7.18. There were 368 responses 
to this question. Scores for trips without parents ranged 
from 0 to 67. The mean score was 3.13 and the standard 
deviation was 6.46. There were 366 responses to this question. 
The final indicator of environmental contacts deals with 
the contacts the individual has doing chores at home. This 
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question was coded by taking a total of all the chores listed 
by the respondents. The scores ranged from 0 to 7. The mean 
score was 3.07 and the standard deviation was 1.56. There 
were 369 responses to this question. 
Measurement of demographic characteristics The demo­
graphic characteristics that were identified were sex, occu­
pation of father, working status of mother, occupational 
aspiration of respondent, education of father, education of 
mother, social class, and jobs of respondents. 
The first characteristic to be investigated was the sex 
of the respondent. Males were coded 1 while females were 
coded 2. The mean response for this item was 1.49 and the 
standard deviation was .50. All 374 respondents indicated 
sex. The sex characteristics of the sample are summarized in 
Table 2. 
The occupation of the father and the occupational aspira­
tion of the respondent was coded utilizing the North-Hatt 
scale. Scores for father's occupations ranged from 1 to 90. 
The mean score was 64.57 and the standard deviation was 14.25. 
There were 348 responses to this question. 
The scores for the occupational aspirations of the 
respondents ranged from 40 to 93. The mean was 67.75 and the 
standard deviation was 21.83. There were 333 responses to 
this question. 
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To determine the working status of the mother the 
respondents were asked the following question: 
my mother: 
1 has no job outside the home 
2 has a part-time job outside the home 
3 has a full-time job outside the home 
The codes for each response are indicated before each choice. 
The mean score was 1.88 and the standard deviation was 0.90. 
There were 366 responses to this question. 
Education of the father and mother of the respondents 
was obtained by asking the following questions: 
What was the last year of formal education your father 
completed? 
What was the last year of formal education your mother 
completed? 
The year indicated by the respondent was the coded score for 
these items. 
The education of the father ranged from 3 to 20. The 
mean score for the father's education was 11.53 and the 
standard deviation was 2.27. There were 329 responses to 
this question. The range of the education of the mother 
was from 6 to 16. The mean score was 12.04 and the standard 
deviation was 2.29. There were 353 responses to this question. 
The indicator of social class utilized in this study was 
a self reported indicator. The question with the codes for 
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the choices follow : 
What class do you belong to? 
1 Lower 
2 Working 
3 Middle 
4 Upper 
The mean response for this question was 2.78 and the standard 
deviation was 0.60. There were 261 respondents that reported 
themselves as belonging to the middle class. There was a 
total of 367 responses to this question. 
The final demographic characteristic of the respondents 
was the number of jobs they had had. Respondents were asked 
to indicate the after school jobs they had and the summer 
jobs they had had. The coded score for this question was the 
total number of both types of jobs indicated. The responses 
ranged from 0 to 3. The mean was 0.52 and the standard 
deviation was 0.73. There were 366 responses to this ques­
tion. 
Statistical techniques 
The major statistical technique that was used to test the 
empirical hypotheses is that of zero-ordered correlation. This 
procedure was used because it adequately analyzed the rela­
tionships posited. There are three assumptions made when 
using this statistical technique. These assumptions are: 
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1. The data is assumed to be linear 
2. The measurement scales are assumed to be interval. 
However, some (Labovitz, 1967) argue that an 
interval scale is not necessary. When exploratory 
research is being done, less than an interval scale 
may help to point to what might be general trends. 
3. The last assumption is that of a normal distribution 
of the data. 
The level of probability which will be considered signifi­
cant for the correlation analysis is the .05 level. With 
an N of 374 a correlation is considered significant at the 
.05 level when r = .101 (one-tailed test) and r = .133 
(two-tailed test) (Snedecor and Cochran (1967: 557)). 
Multiple regression analysis Multiple regression 
analysis was used to determine what affect various combinations 
of the independent variables would have on the dependent 
variable, generation gap. Regression analysis is designed to 
show the amount of variance explained when several indepen­
dent variables are analyzed together. The first regression 
examines the variance explained by several personal contact 
measures. Next, several activity contact measures are used, 
then media contact measures, environmental contact measures, 
and demographic characteristics measures. The final 
regression examines the combined effect of the social world 
measures and the demographic characteristics measures. The 
measures to be considered are: 
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Sex 
X2 Respondent's occupational aspirations 
Respondent's jobs 
X^ States visisted 
X^ Trips more than 200 miles 
Xg Trips more than 1000 miles 
X^ Foreign travel 
Xg Types of transportation 
Xg Television contact 
X^Q Movies contact 
X^2 Live performance contact 
X^2 Dating contact 
Xi3 Contacts with different adults 
X^^ Time contacts with adults 
X^g Peer contacts 
X^g Relative contacts 
X^^ Nonschool activity participation 
X^g Nonathletic school activity participation 
X^g Athletic participation 
X20 Working status of mother 
X22 Father's occupation 
X22 Education of father 
X22 Education of mother 
X24 Grandparent contacts 
X25 Trips with parents 
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^26 Trips without parents 
^27 Family television contact 
00
 Family movies contact 
^2 9 Family activity 
^30 Contacts alone with father 
^31 Contacts alone with mother 
^32 Social class 
*33 Family chores 
?o Generation gap 
The first regression examines the effect of personal 
contact on the generation gap. The measures used in this 
analysis are ^^^2 / ^13' ^ 14' ^ 15' ^ 16' ^ 24' ^ 30' ^ 31' ^Q* 
The second regression examines the effect of activity 
contact on the generation gap. The measures used in this 
analysis are X^g, X^g, ^ 29' ^o* Only participation 
scores were examined since other measures are not independent 
of participation scores. 
The third regression examines the effect of media contact 
on the generation gap. The measures used in this analysis 
are / ^27' ^ 28 ^o* 
The effect of environmental contact on the generation 
gap was examined next. The measures used in this analysis 
are X^ / Xg / Xg, Xy, Xg, ^ 25 ' ^26 ' ^33 * 
The final regression examines the effect of all items 
considered together. These items are the same as listed above. 
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CHAPTER IV. FINDINGS 
Introduction 
This chapter will report the major results of the study. 
The results of the study are divided into two sections. The 
first section presents the results of the correlational 
analysis for each of the empirical hypotheses (E.H.). The 
empirical hypotheses correspond to the specific hypotheses 
and reflect support or lack of support for the three general 
hypotheses. 
The second section of this chapter will report the find­
ings of the regression analysis. The regression analysis 
investigates the social world variables, the demographic 
characteristics, and their effect on the generation gap. 
Tests of empirical hypotheses 
The tests of the empirical hypotheses will be divided into 
three main sections. First the empirical hypotheses that 
reveal support or lack of support for the first theoretical 
hypotheses will be stated. Next the empirical hypotheses and 
findings for the second hypotheses will be stated. Finally, 
the empirical hypotheses and findings for the third theoretical 
hypotheses will be stated. 
The first theoretical hypotheses states a relationship 
exists between a perceived generation gap and an objective 
generation gap. Empirical hypotheses will first be presented 
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considering both parents as indicators of one generation. 
Next empirical hypotheses will be presented considering the 
father only as an indicator of one generation. Finally, the 
mother will be used as an indicator of one generation. 
I. Parents : 
E.H. 1: The lower the dating discussion score for 
parents, the lower the perception score of the 
parents understanding. 
E.H. 2: The lower the educational aspirations discussion 
score for parents, the lower the perception 
score for the parents understanding. 
E.H. 3: The lower the occupational aspiration dis­
cussion score for parents, the lower the per­
ception score for parents understanding. 
E.H. 4; The lower the friendship discussion score for 
parents, the lower the perception score for 
the parents understanding. 
E.H. 5: The lower the music discussion score for the 
parents, the lower the perception score for 
parents understanding. 
E.H. 6: The lower the clothes discussion score for 
parents, the lower the perception score for 
the parents understanding. 
E.H. 7: The lower the movies discussion score for the 
parents, the lower the perception score for 
parents understanding. 
E.H. 8: The lower the hair style discussion score for 
parents, the lower the perception score for the 
parents understanding. 
E.H. 9: The lower the combined discussion score for the 
parents, the lower the perception score for the 
parents understanding. 
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Table 13. Relationship of alternative discussion scores for 
parents to perception scores for parents 
Discussion r* Hypothesis Accepted 
Dating discussion (E.H. 1) .313 Yes 
Educational aspirations 
discussion (E.H. 2) .309 Yes 
Occupational aspirations 
discussion (E.H. 3) .408 Yes 
Friendship discussion 
(E.H. 4) .308 Yes 
Music discussion (E.H. 5) .301 Yes 
Clothes discussion (E.H. 6) .357 Yes 
Movies discussion (E.H. 7) .362 Yes 
Hair style discussion (E.H. 8) .223 Yes 
Combined discussion (E.H. 9) .415 Yes 
* 
For a one-tailed test, .101 is significant at the .05 
level. Correlations are based on an N of .374. Ibr a table 
of significant levels of correlational analysis see Snedecor 
and Cochran (1967: 557). 
As reported in Table 13, the hypotheses on discussion 
scores are all positively related to perception scores for 
parents. This supports the theoretical hypotheses that states 
a relationship between a perceived generation gap and an 
objective generation gap. 
In addition to considering the parents together, the 
same relationships were posited considering the respondents 
relationship to his father. 
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II. Father: 
E.H. 10; The lower the dating discussion score for the 
father, the lower the perception score for the 
father's understanding. 
E.H. 11: The lower the educational aspirations discussion 
score for the father, the lower the perception 
score for the father's understanding. 
E.H. 12; The lower the occupational aspirations discussion 
score for the father, the lower the perception 
score for the father's understanding. 
E.H. 13: The lower the friendship discussion score for 
the father, the lower the perception score for 
the father's understanding. 
E.H. 14: The lower the music discussion score for the 
father, the lower the perception score for the 
father's understanding. 
E.H. 15; The lower the clothes discussion score for the 
father, the lower the perception score for the 
father's understanding. 
E.H. 16; The lower the movies discussion score for the 
father, the lower the perception score for the 
father's understanding. 
E.H. 17: The lower the hair style discussion score for 
the father, the lower the perception score for 
the father's understanding. 
E.H. 18: The lower the combined discussion score for the 
father, the lower the perception score for the 
father's understanding. 
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Table 14. Relationships of alternative discussion scores for 
father to perception scores for father 
Discussion r Hypothesis Accepted 
Dating discussion (E.H. 10) .527 yes 
Educational aspirations 
discussion (E.H. 11) .561 yes 
Occupational aspirations 
discussion (E.H. 12) .590 yes 
Friendship discussion (E.H. 13) .533 yes 
Music discussion (E.H. 14) .511 yes 
Clothes discussion (E.H. 15) .507 yes 
Movies discussion (E.H. 16) .523 yes 
Hair style discussion (E.H. 17) .445 yes 
Combined discussion (E.H. 18) .591 yes 
As reported in Table 14, the hypotheses on discussion 
scores are all positively related to perception scores for the 
fathers. This supports the first theoretical hypotheses. 
In addition to considering the relationships between the 
respondents and their fathers the same relationships were 
posited concerning the relationship between the respondents 
and the mother. 
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III. Mother; 
E.H. 19: The lower the dating discussion score for the 
mother, the lower the perception score for the 
mother's understanding. 
E.H. 20; The lower the educational aspiration discussion 
score for the mother, the lower the perception 
score for the mother's understanding. 
E.H. 21: The lower the occupational aspiration discussion 
score for the mother, the lower the perception 
score for the mother's understanding. 
E.H. 22: The lower the friendship discussion score for 
the mother, the lower the perception score for 
the mother's understanding. 
E.H. 23: The lower the music discussion score for the 
mother, the lower the perception score for the 
mother's understanding. 
E.H. 24: The lower the clothes discussion score for the 
mother, the lower the perception score for the 
mother's understanding. 
E.H. 25: The lower the movies discussion score for the 
mother, the lower the perception score for the 
mother * s understanding. 
E.H. 26: The lower the hair style discussion score for 
the mother, the lower the perception score for 
the mother's understanding. 
E.H. 27: The lower the combined discussion score for the 
mother, the lower the perception score for the 
mother's understanding. 
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Table 15. Relationships of alternative discussion scores for 
mother to perception scores for mother 
Discussion r Hypothesis Accepted 
Dating discussion (E.H. 19) .384 yes 
Educational aspirations 
discussion (E.H. 21) .455 yes 
Occupational aspirations 
discussion (E.H. 21) .473 yes 
Friendship discussion (E.H. 22) .425 yes 
Music discussion (E.H. 23) .366 yes 
Clothes discussion (E.H. 24) .362 yes 
Movies discussion (E.H. 25) .419 yes 
Hair style discussion (E.H. 26) .314 yes 
Combined discussion (E.H. 27) .467 yes 
Table 15 indicates that all hypotheses are accepted when 
considering the mother only. This also supports the first 
theoretical hypothesis. 
The next section will consider the relationship between 
the generation gap and the various social world measures. 
This section will consider the four social world concepts; 
personal contact, activity contacts, media contacts, and 
environmental contacts. 
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Personal Contacts:^ 
E.H. 28 : The higher the dating score, the lower the 
generation gap score. 
E.H. 29: The higher the score on the number of adults 
respondents come in contact with, the higher 
the generation gap score. 
E.H. 30; The higher the score on the time of contacts 
with adults, the higher the generation gap 
score. 
E.H. 31: The higher the contacts with relatives score, 
the higher the generation gap score. 
E.H. 32: The higher the contacts with grandparents 
score, the higher the generation gap score. 
E.H. 33: The higher the contacts with peers score, the 
lower the generation gap score. 
E.H. 34: The higher the contacts alone with father 
score, the higher the generation gap score. 
E.H. 35: The higher the contacts alone with mother 
score, the higher the generation gap score. 
A lower generation gap score indicates a greater gap. 
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Table 16. Relationships of alternative personal contact 
scores to the generation gap scores 
Personal Contact r Hypothesis Accepted 
Dating contacts (E.H. 28) .024 No 
Contacts with different 
adults (E.H. 29) .104 Yes 
Time contacts with 
adults (E.H. 30) .063 No 
Relative contacts (E.H. 31) .049 No 
Grandparent contacts (E.H. 32) .069 No 
Peer contacts (E.H. 33) .101 No 
Contacts alone with fathers 
(E.H. 34) .168 Yes 
Contacts alone with mothers 
(E.H. 35) .249 Yes 
Table 16 indicates that three of the hypotheses support 
the sùbgeneral hypothesis stating a relationship between 
the generation gap and personal contacts. Contacts with dif­
ferent adults, contacts alone with father, and contacts alone 
with mother support the sùbgeneral hypothesis. However time 
contacts with adults, relative contacts, grandparent contacts, 
dating contacts, and peer contacts do not support the 
hypothesis. 
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V. Activity Contacts; 
E.H. 36: The greater the nonschool activity score, the 
lower the generation gap score. 
E.H. 37; The greater the nonschool activity participation 
score, the lower the generation gap score. 
E.H. 38; The greater the nonathletic school activity 
score, the lower the generation gap score. 
E.H. 39: The greater the nonathletic school activity 
participation score, the lower the generation 
gap score. 
E.H. 40: The greater the athletic participation score, 
the lower the generation gap score. 
E.H. 41: The greater the total school activities partic­
ipation score, the lower the generation gap 
score. 
E.H. 42: The greater the family activities score, the 
greater the generation gap score. 
Table 17. Relationships of alternative activity contact 
scores to the generation gap 
Activity contact r Hypothesis Accepted 
Nonschool activity (E.H. 36) .101 No 
Nonschool activity 
participation (E.H. 37) .093 No 
Nonathletic school activity 
(E.H. 38) .203 No 
Nonathletic school activity 
participation (E.H. 39) .211 No 
Athletic participation (E.H. 40)-.033 No 
Total school activity 
participation (E.H. 41) .199 No 
Family activity (E.H. 42) .184 Yes 
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Only family activity has been found to be statistically 
significant for the relationship between activity contacts 
and the generation gap. Table 17 indicates that statistically 
nonschool activity, nonathletic school activity, nonathletic 
school activity participation, and total school activity 
participation meet the requirements of a one-tailed test. 
However, the opposite direction had been predicted. These 
hypotheses, therefore, do not lend support to the hypotheses. 
VI. Media Contacts : 
E.H. 43: The greater the television contact score, the 
lower the generation gap score. 
E.H. 44: The greater the family television contact 
score, the greater the generation gap score. 
E.H. 45; The greater the movies contact score, the lower 
the generation gap score. 
E.H. 46: The greater the family movies contact score, 
the greater the generation gap score. 
E.H. 47: The greater the live performance score, the 
greater the generation gap score. 
Table 18. Relationship of alternative media contact score to 
the generation gap 
Media contact r Hypothesis Accepted 
Television contact (E.H. 43) .112 No 
Family television contact (E.H. 44) .126 Yes 
Movies contact (E.H. 45) .001 No 
Family movies contact (E.H. 46) .013 No 
Live performance contact (E.H. 47) .14 0 Yes 
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VII. Environmental contact; 
E.H. 48: The greater the states visited score, the 
greater the generation gap score. 
E.H. 49: The greater the trips more than 200 miles score, 
the greater the generation gap score. 
E.H. 50: The greater the trips more than 1000 miles 
score, the greater the generation gap score. 
E.H. 51: The greater the foreign travel score, the 
greater the generation gap score. 
E.H. 52: The greater the types of transportation used 
score, the greater the generation gap score. 
E.H. 53: The greater the trips taken with parents score, 
the greater the generation gap score. 
E.H. 54: The greater the trips taken without parents 
Score, the lower the generation gap score. 
E.H. 55: The greater the family chores score, the greater 
the generation gap score. 
Table 19. Relationship of alternative environmental contact 
scores to the generation gap 
Environmental contact r Hypothesis Accepted 
States visited (E.H. 48) .151 Yes 
Trips more than 200 miles (E.H. 49) -.047 No 
Trips more than 1000 miles (E.H. 50) .085 No 
Foreign travel (E.H. 51) .043 No 
Types of transportation (E.H. 52) .148 Yes 
Trips with parents (E.H. 53) .051 No 
Trips without parents (E.H. 54) -.045 No 
Family chores (E.H. 55) .151 Yes 
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Table 19 indicates that three of the hypotheses tested 
support the general hypothesis. The number of states visited, 
the number of types of transportation used, and the number 
of family chores done, are related to the generation gap 
score. 
The last section of the measurement of empirical 
hypotheses will examine the relationship between demographic 
characteristics and the generation gap. In most cases the 
direction for the demographic characteristics is not pre­
dicted. A two-tailed test of significance is required for 
these hypotheses. 
VIII. Demographic characteristics; 
E.H. 56; The sex score will have a relationship to the 
generation gap score. 
E.H. 57; The father's occupation score will have a rela­
tionship to the generation gap score. 
E.H. 58; The occupational aspiration score will have a 
relationship to the generation gap score. 
E.H. 59; The greater the working status of the mother, 
the lower the generation gap score. 
E.H. 60: The father's education score will have a rela­
tionship to the generation gap score. 
E.H. 61: The mother's education score will have a rela­
tionship to the generation gap score. 
E.H. 62; The social class score will have a relation­
ship to the generation gap score. 
E.H. 63; The number of jobs held by respondents score 
will have a relationship to the generation gap 
score. 
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Table 20. Relationship of alternative demographic character­
istic score to the generation gap 
Demographic characteristics 
* 
r 
Hypothesis 
Accepted 
Sex (E.H. 56) .171 Yes 
Father's occupation (E.H. 57) .169 Yes 
Respondent's occupational 
aspirations (E.H. 58) .094 No 
Working status of 
mother (E.H. 59) -.000 No 
Education of father (E.H. 60) .139 Yes 
Education of mother (E.H. 61) .135 Yes 
Social class (E.H. 62) .245 Yes 
Respondent's jobs (E.H. 63) -.040 No 
* 
For a two-tailed test .133 is significant at the .05 
level. 
Table 20 indicates that sex, occupation of father, edu­
cation of father, education of mother, and social class are 
positively related to the generation gap. The relation­
ship between the generation gap and the respondent's 
occupational aspirations, working status of mother, the 
number of respondent's jobs is not significant. 
Results of multiple regression analysis 
The first multiple regression examines the effect that 
several personal contact measures have on the generation 
gap. The measures included in this analysis are; 
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Xi2 Dating contacts 
Contacts with different adults 
Time contacts with adults 
X^g Peer contacts 
X^g Relative contacts 
X24 Grandparent contacts 
XgQ Contacts alone with father 
X31 Contacts alone with mother 
Generation gap 
The results of the multiple regression are summarized in 
Table 21. The regression coefficients, the standard re­
gression coefficients, and tests of significance for this and 
the following regressions are presented in Appendix C, 
Tables 30 to 35. 
Table 21. Regression analysis of variance of personal 
contacts on generation gap 
Source d.f. M.S. F. Ratio 
Regression 8 11.229 
Residual 365 2.656 4.229 
R^ = .085 
The second multiple regression examines the effect that 
several activity contact measures have on the generation gap. 
The measures included in this analysis are: 
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Nonschool activity participation 
Xi8 Nonathletic school activity participation 
Athletic participation 
X2g Family activity 
Generation gap 
The results of this multiple regression are summarized in 
Table 22. 
Table 22. Regression analysis of variance of activity con­
tacts on generation gap 
Source d.f. M.S. F. Ratio 
Regression 4 19.566 
Residual 369 2.658 7.361 
R^ = .074 
The third multiple regression examines the effect of 
several media contact measures on the generation gap. The 
measures included in this analysis are: 
Xg Television contact 
X^Q Movies contact 
Live performance contact 
Xgy Family television contact 
X2g Family movies contact 
Generation gap 
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The results of this multiple regression are summarized in 
Table 23. 
Table 23. Regression analysis of variance of media contacts 
on generation gap 
Source d.f. M.S. F. Ratio 
Regression 5 11.711 
Residual 368 2.719 4.307 
R^ = .055 
The fourth multiple regression examines the effect of 
several environmental contact measures on the generation gap. 
The measures included in this analysis are : 
^4 States visited 
^5 Trips more than 200 miles 
^6 Trips more than 1000 miles 
^7 Foreign travel 
^8 Types of transportation 
^25 Trips with parents 
^26 Trips without parents 
^33 Family chores 
?o Generation gap 
The results of this multiple regression are summarized in 
Table 24. 
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Table 24. Regression analysis of variance of environmental 
contacts on generation gap 
Source d.f. M.S. F. Ratio 
Regression 8 8.890 
Residual 365 2.707 3.285 
R^ = .067 
The next multiple regression examines the effect of the 
demographic characteristics on the generation gap. The 
measures included are: 
Sex 
X2 Respondent's occupational aspirations 
Xg Respondent's jobs 
X20 Working status of mother 
X22 Father's occupation 
X22 Education of father 
X23 Education of mother 
X^2 Social class 
Generation gap 
The results of this regression is summarized in Table 25. 
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Table 25. Regression analysis of variance of demographic 
characteristics on generation gap 
Source d.f. M.S. F. Ratio 
Regression 8 13.380 
Residual 365 2.608 5.130 
R^ = .101 
The final multiple regression analysis combined all of 
the measures used in the regressions of the personal contacts, 
the activity contacts, the media contacts, the environmental 
contacts, and the demographic characteristics. The results 
are summarized in Table 26. 
Table 26. Regression analysis of variance of personal contacts, 
activity contacts, media contacts, environmental 
contacts, and demographic characteristics on 
generation gap 
Source d.f. M.S. F. Ratio 
Regression 33 6.520 
Residual 340 2.462 2.627 
R^ = .203 
The amount of variance explained by the combined effect 
of the five multiple regression analysis is summarized in 
Table 27. All F ratios were significant at the .05 level. 
Inter-item correlations for the variables used in the re­
gressions are presented in Appendix C, Table 29. 
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Table 27. Summary of variance explained by the multiple 
regressions 
agressions 
Personal Contacts 8.5 
Activity contacts 7.4 
Media contacts 5.5 
Environmental contacts 6.7 
Demographic characteristics 10.1 
Social world and demographic 
characteristics 20.3 
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CHAPTER V. DISCUSSION AND SUMMARY 
Introduction 
This chapter provides a summary of the major findings 
and makes suggestions for future research. By improving 
on studies of this nature, greater sociological precision can 
be obtained in both theory and research. 
Major findings 
The discussion of the major findings will be divided into 
four main sections. First, the findings of the first 
theoretical hypothesis will be discussed. This hypothesis 
stated that the perceived generation gap, the dependent 
variable, would increase as the objective generation gap, the 
independent variable, increases. Next, the findings related 
to the second theoretical hypothesis will be discussed. This 
hypothesis suggests that the generation gap, the dependent 
variable, will vary as the social world, the independent 
variable, varies. A discussion of the findings of the third 
theoretical hypothesis will be developed in the third section. 
This hypothesis states that the generation gap, the dependent 
variable, will vary with demographic characteristics, the 
independent variable. The final section will report a dis­
cussion of the regression analysis. 
The first dependent variable is the perceived generation 
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gap. Gaps considering parents together, father alone, and 
mother alone were investigated. The objective generation gap 
was determined by asking respondents how much they discussed 
dating, educational aspirations, occupational aspirations, 
friendships, music, clothes, movies, and hair style with 
their parents, with their father alone, and with their mother 
alone. The highest correlations were obtained when consider­
ing the relationship between the objective and perceived 
generation gap when considering the father alone. Discussions 
with the father then seem to be more important for perceiving 
a generation gap with the father. This may be due to the fact 
that the mother plays a greater role in bringing up the child. 
Because of this more complex relationship, there are many 
factors that are important in the perception of a generation 
gap with the mother. 
In every case the best indicator of a perceived generation 
gap was whether there had been discussions about occupational 
aspirations and the poorest indicator was whether there had 
been discussions about hair style. 
" When considering both parents, occupational aspirations, 
movies, and clothes were the most important issues while 
hair style, music, and friends were the least important 
issues. The most important issues for considering the father 
alone and the mother alone were occupational aspirations, 
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educational aspirations, and friends. The poorest indicators 
of the perceived generation gap were also the same for the 
mother and father considered alone. These issues were hair 
style, clothes, and music. 
In conclusion the amount of discussions children have 
with their parents is significantly related to whether they 
will perceive the existence of a generation gap. These rela­
tionships also support the fact that there is a youth sub­
culture. However, the issues that are most closely related 
to the perceived generation gap are those that involve the 
transition from the youth subculture to the adult subculture. 
The findings of the second theoretical hypotheses shall 
now be discussed. The generation gap was determined by add­
ing the scores of the objective generation gap with the 
perceived generation gap. Four subgeneral hypotheses were 
posited about the relationship between the social world and 
the generation gap. The findings of the relationship between 
personal contacts and the generation gap will be discussed 
first. This discussion will be followed by a discussion of 
activity contacts, media contacts, and environmental contacts 
and their relationship to the generation gap. 
The hypotheses relating personal contacts to the gener­
ation gap reveal that, when considering increased contacts 
with adults, there is less likely to be a generation gap. 
Relationships with relatives does not have an effect on the 
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generation gap. Finally, participation in a youth subculture, 
with peers and dating, is not related to the generation gap. 
The only activity contact that was found to be signifi­
cantly related to the generation gap was family activity. 
While nonschool and school activities were posited as in­
creasing the generation gap, just the opposite relationship 
was discovered. One possible explanation for this is that 
school and nonschool activities may not be subcultural 
activities. Instead the school is performing one of its 
major functions; preparing young people for the adult world. 
This would tend to support Eisenstadt's (1956) observation 
that the youth subculture is used as a zone of transition 
from the world of youth to the world of adults. 
The media contacts that were significantly related to 
the generation gap were family television contact and live 
performance contact. Movies were not significantly related 
to the generation gap. Television contacts lead to a 
decrease in the generation gap rather than an increase as 
was predicted. This is probably due to the fact that most of 
the television programs that are available for viewing when 
youth care to watch television are adult programs. To deter­
mine whether watching television constitutes a subcultural 
contact one must establish that the programs that are being 
watched are youth programs. 
Three of the eight environmental hypotheses were accepted. 
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While states visited was significant, trips 200 miles, trips 
1000 miles, and foreign travel were not significant. This 
is probably due to the fact that very few high school stu­
dents take long trips. It is also rare for a high school 
student to have traveled outside of the country. The type 
of travel has a significant relationship to the genera­
tion gap. In addition the relationship that the individual 
has to his home environment reflected in the number of family 
chores done is significant. Therefore, certain environmental 
contacts have a relationship to the generation gap. 
The effects of the demographic characteristics on the 
generation gap will be discussed. The characteristics that 
are significant are sex, father's occupation, father's 
education, mother's education, and social class. 
The sex of the respondent is important to the nature of 
the generation gap. Boys appear to have a greater chance 
of experiencing a generation gap than girls. This is con­
sistent with the findings that reveal that the discussions 
held with fathers is a better indicator of a perceived 
generation gap with fathers. Perhaps, the explanation for 
this also lies in the fact that there are different relation­
ships between mothers and daughter than there are between 
mothers and sons, and it is the mother child relationship 
that is most important in the development of the child. 
Finally, education of parents, occupation of fathers. 
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and social class were significant. The higher individual 
scores on these issues, the less he is likely to experience a 
generation gap with his parents. 
The results of the multiple regressions reveal the ef­
fect of 'combined variables on the generation gap. The re­
gression that explained the most variance was the regression 
of all the measures used. Of the four social world contacts 
and the demographic characteristics, the demographic charac­
teristics explained the most variance. 
The results of the regressions of the various social 
world contacts were all significant. However, the amount of 
variance explained was small. The variance explained was 
for personal contacts, for activity contacts, for media 
contacts, and for environmental contacts. 
The results must be viewed with caution. Since much 
of this research was exploratory, the results are better 
indicators of what to look for than they are indicators of 
definite relationships. 
Limitations and problems There are several limitations 
to this study that should be pointed out. The greatest dif­
ficulty of the study was developing indices of the theoretical 
concept of social world. Many of the indicators were rough 
estimates of what was perceived as "perhaps" having a signifi­
cant effect. An example of this problem is seen in the 
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measures of environmental contacts. The indicators of the 
number of trips taken more than 200 miles and more than 1000 
miles did not have a significant effect on the generation gap. 
However, a similar measure, the number of states visited, 
did have a significant effect. Greater thought could have 
been put into deciding the items that would serve as indi­
cators of the social world concept. Some of this may be 
excused by the realization that much of the research was 
exploratory in nature, and some of these problems could not 
be foreseen. 
A second problem with the research deals with the number 
of indicators of subcultural influence. Most of the indi­
cators pointed to a higher contact with the adult subculture, 
and tended to ignore the contacts with the youth subculture. 
The school and nonschool activities turned out to be indicators 
of the adult subculture rather than the youth subculture. More 
indicators of contact with the youth subculture would have 
given greater confidence in the results of the study. 
In general, these problems are problems in the opera-
tionalization of the concepts. 
One additional problem might be suggested using the 
subgeneral concept of media contacts as an example. There 
were not enough media contacts indicated to give too much 
confidence in these results. Greater concern should be taken 
to indicate whether the contacts are youth subcultural contacts 
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or adult subcultxiral contacts. Again, the problem is one of 
operationalizing the major concepts. 
More demographic characteristics should have been con­
sidered. The number of children in the family, the grades 
of the respondents, and age of the parents are a few that 
could be investigated. 
One limitation of the study was the limitation of 
defining the concepts of perceived generation gap, objective 
generation gap, and generation gap. Consideration of the 
generation gaps from the perspective of the parents could have 
been extremely useful. 
Implications for future research 
Many of the implications for future research are implied 
in the limitations and the problems. Additional demographic 
characteristics, additional social world indicators, and 
additional subcultural concepts should be investigated. 
A second implication for future research is the impli­
cation that greater caution should be taken in identifying 
the significant social world indicators. 
One positive implication is that there is some indi­
cation that social world does affect the generation gap. 
These concepts should be investigated with greater caution so 
as to contribute to theoretical progress. 
The concept of generation gap should be approached with 
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great caution. If a researcher is not willing to clearly 
indicate what he means by the generation gap/ the concept 
is of little value. Because of the complexity of this con­
cept, great caution should be taken when it is used. 
The research supported the symbolic interaction proposi­
tion that states there is a relationship between definitions 
of situations and social relationships. However, this re­
search goes beyond symbolic interaction by suggesting that 
environmental contacts will have meaning for the individual. 
More research in the area of environmental situations and 
definitions of situations could be profitable. 
Finally, research on the concepts of generation gap from 
the perspective of the parents, and research viewing the 
concepts of generation gap from a combined perspective could 
give greater sociological precision to concepts that need 
greater precision. 
Summary 
This research was designed to give greater precision to 
the concept of generation gap. The concepts of perceived 
generation gap, objective generation gap and generation gap 
were theoretically defined. Next relationships between the 
concepts were posited. 
Symbolic interaction theory was used to suggest the rela­
tionship between the various concepts. A perceived generation 
gap develops as a result of symbolic interaction with signifi­
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cant others. The objective generation gap is operationalized 
as discussion with significant others. A high correlation be­
tween the concept of perceived generation gap and objective 
generation gap is predicted. The concepts of perceived genera­
tion gap and objective generation gap are then combined as 
dimensions of the generation gap. The idea that perceptions 
are influenced by symbolic interaction with significant others 
is supported. 
In addition an attempt was made to examine the generation 
gap. The research on youth subcultures suggested that a gap 
did in fact exist. In addition, utilizing the notion of 
disengagement from social gerontology, in reverse, it was 
suggested that high school seniors should be in a process of 
engagement. The social world of the high school senior should 
be expanding. As the social world expanded in directions of 
the adult subculture, the generation gap should decrease. 
Conversely, the more the social world of the youth involved 
contacts with the youth subculture, the greater the potential 
for the existence of a generation gap. 
The concept of social world was developed into four types 
of contact. Measures for personal contacts, activity contacts, 
media contacts, and environmental contacts were developed. Al­
though there was some support for the hypotheses stating a rela­
tionship between various social world concepts and the genera­
tion gap, the acceptance of these conclusions must be taken 
with caution. 
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The results of the study indicated that the respondents 
did seem to be in the process of engaging in the adult sub­
culture. However, there was little support for the fact that 
increased contact with the youth subculture would bring about 
fewer contacts with the adult subculture. 
Certain demographic characteristics were found to be 
significantly related to the generation gap. The character­
istics that were found to be important were sex, occupation 
of father, education of father, education of mother and social 
class. 
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STUDENT QUESTIONNAIRE; 
SCHOOL 
NAME 
SEX AGE 
Dear Student: 
This survey is an attempt to get a better picture of the prob­
lems you young people face in choosing your life's occupation 
and educational goals, and the attitudes you have towards these 
problems. By filling out this questionnaire you will help 
us to gain a better understanding of how these problems look 
from where you stand. This information will be of great 
value in developing counseling programs for high school youth. 
For this reason we are anxious to have you answer these 
questions to the best of your ability. Your name and any 
information you give will be held confidential. 
We think that the kind of relationship you have with your 
parents and older people may have a bearing upon what you 
might do in later life. People often speak of the "generation 
gap" these days, so this too is a part of the investigation. 
We would like to interview your parents or guardians to get 
their views on some of the same subjects. We would also like 
to ask your parents how things were when they were growing up 
in order to see if things have really changed in America. 
This is not a test. We are interested in your thoughts, 
opinions, and knowledge in many areas of education and occupa­
tion. Your answer is very important. Therefore, be sure to 
mark every item. "I don't know" is a legitimate answer if you 
really don't know. Some of the statements are designed to get 
at your attitudes about certain things. We have designed 
these statements so that you will probably agree with some 
and strongly disagree with others. This is what we expect. 
If there is anything you do not understand please ask us for 
help. 
1. The occupation that I plan to follow is: (Indicate particu­
lar type of job. Do not put military service unless you plan 
to make a career of it.) 
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2. List all the jobs you have had in the order that you 
have had them. 
3. How many states have you ever visited? 
4. In the past year how many trips have you made more than 200 
miles but less than 1000 miles? 
5. In the past year how many trips have you made more than 
1000 miles? 
6. Have you ever been outside the country? 
7. Have you ever ridden on any of the following : 
a. Commercial airplane 
b. A bus traveling from one city to another 
c. A train 
8. Before each type of T.V. program listed below indicate the 
usual number of hours you watch it per week. We realize 
this varies but your best estimate of a typical week is 
what we are after. 
Educational programs 
Sports programs 
News programs 
Movies 
Comedy programs 
Specials 
Musical programs 
Cartoons 
Adventure series 
Family series 
Plays 
Quiz or give-away programs 
Other 
Total 
9. How many movies did you attend last month (count double 
features as one)? If last month were unusual for some 
reason, give answer for a typical month. 
a. 2 or less 
b. 3 or 4 
c. 5 or 6 
d. 7 or 8 
e. 9 or more 
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How many live performances did you attend last year 
(plays/ ballets, operas)? 
Number 
How many dates did you have last month? 
Number 
We are interested in how much real contact you have with 
adults other than your parents in an informal situation. 
For example, some students get to know a teacher well 
and discuss their life problems with them. Sometimes 
an employer or a neighbor will take a personal interest 
in a person your age. Could you list any such relation­
ship you have had with adults. 
With whom (teacher, employer, etc.) Hours per week 
1. 
2 .  
3. 
4. 
5. 
How many people your own age do you have a similar rela­
tionship with (i.e., can talk over life problems with)? 
How many relatives excluding your father, mother, sisters, 
and brothers live in your community? 
List the activities outside of school activities that 
you participate in. After each activity indicate the 
amount of your participation. 
Present Participation 
Name or Member Attend less Attend 1/2 Office or 
organization only than 1/2 of or more committee 
meetings 
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18. The kind of extracurricular activities in which I partici­
pate are : (check the ones in which you participate 
regularly, and then give the specific information asked 
for. Add to the list if necessary). 
Activity Amount of Participation 
Member Attends Attends NumberDf Offices 
only only 1/2 more than years of held 
of 1/2 of participation 
meetings meetings 
band 
chorus 
dramatics 
FFA 
School 
paper 
Student 
government 
School subject 
clubs (i.e., 
French, science) 
Other 
(specify) 
Other 
(specify) 
Other 
(specify 
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19, The kind of interscholastic (our school playing another) 
activities in which I participate are; (Check all which 
apply to you). 
I am on I play I am a I am considered 
the occasionally regular one of the better 
team players on the 
team 
Football 
Cross­
country 
Basketball 
Wrestling 
Baseball 
Track and 
field 
Other 
(specify) 
20. My mother: 
has no job outside the home 
has a part-time job outside the home 
has a full-time job outside the home 
21. What is your father's occupation? 
22. What was the last year of formal education your father 
completed ? 
23. What was the last year of formal education your mother 
completed? 
24. Of those living (grandparents) about how many times a 
year do you see them? 
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Do you feel your parents understand you? 
a. Never 
b. Sometimes 
c. Much of the time 
d. Almost always 
e. Always 
Do you feel your father understands you? 
a. Never 
b. Sometimes 
c. Much of the time 
d. Almost always 
e. Always 
Do you feel your mother understands you? 
a. Never 
b. Sometimes 
c. Much of the time 
d. Almost always 
e. Always 
How often do you discuss the following with your parents? 
Never Some- Much of Almost Always 
times the always 
time 
1. Who you are dating 
2. Your educational plans 
3. Your occupational plans 
4. Who you hang out with 
5. The music you like 
6. Clothes you wear 
7. Movies you watch 
8. Hair style 
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How often do you discuss the following with your father? 
Never Some- Much of Almost Always 
times the always 
time 
1. Who you are dating 
2. Your educational plans 
3. Your occupational plans 
4. Who you hang out with 
5. The music you like 
6. Clothes you wear 
7. Movies you watch 
8. Hair style 
How often do you discuss the following with your mother? 
Never Some- Much of Almost Always 
times the always 
time 
1. Who you are dating 
2. Your educational plans 
3. Your occupational plans 
4. Who you hang out with 
5. The music you like 
6. Clothes you wear 
7. Movies you watch 
8. Hair style 
In the last year how many trips have you taken with your 
parents? 
In the past year how many trips have you taken without 
your parents? 
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33. Below is a list of activities some families do together. 
If your entire family does any of them together indicate 
the amount of time spent last week. If last week was 
unusual, give answer for a typical week. 
Watch T.V. 
Eating 
Go to movies 
School functions 
Church 
Other (specify) 
34. About how much time do you and your father spend alone 
per week? 
35. About how much time do you and your mother spend alone 
per week? 
36. What class do you belong to? 
Lower 
Working 
Middle 
Upper 
37. Most people have some household or family chores. What 
chores do you do? 
Keeping your own room clean 
Mowing lawn 
Washing or drying dishes 
Washing clothes 
Ironing your clothes 
Cooking 
Farm chores 
Other (Specify) 
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APPENDIX B: INTER-ITEM CORRELATIONS OF PERCEIVED 
AND OBJECTIVE GENERATION GAP MEASURES 
Table 28. Zero-order inter-item correlations of perceived 
X, (Parents dating) ï 
X2(Parents ed. asp.) 
X,(Parents occup. asp.) 
X.(Parents peers) 
Xg(Parents music) 
Xg(Parents clothes) 
X_(Parents movies) 
Xg(Parents hair) 
XQ(Parents total) 
X, Q(Father dating) 
Xii(Father ed. asp.) 
Xi2(Father occup. asp.) 
X,^(Father peers) 
X,.(Father music) 
Xi5(Father clothes) 
X,g(Father movies) 
X-_(Father hair) 
X,g(Father total) 
X^g(Mother dating) 
X2Q(Mother ed. asp.) 
X--, (Mother occup. asp.) 
X22(Mother peers) 
Xg^(Mother music) 
X2^(Mother clothes) 
X_c(Mother movies) 
X2g(Mother hair) 
X2 -J (Mothe r to tal ) 
Y,(parents understand) 
Y„(Father understands) 
=1 X2 X3 %4 %5 *6 X7 
.000 
.646 1. 000 
.606 . 830 1.000 
.657 .635 .630 1.000 
.583 .566 .589 .619 1.000 
.567 .609 .625 .662 .728 1.000 
.618 .598 .631 .698 .723 .764 1.000 
.479 .493 .532 .573 .658 .654 .645 
,776 .804 .789 .789 .807 .812 .825 
.643 .462 .404 .518 .417 .377 .408 
.423 .629 .528 .485 .421 .421 .428 
.397 .570 .545 .433 .398 .378 .393 
.437 .448 .373 .576 .414 .391 .428 
.383 .441 .370 .409 .601 .414 .433 
.377 .455 .359 .432 .474 .507 .445 
.406 .429 .365 .452 .434 .433 .528 
.258 .327 .255 .306 .364 .329 .309 
.517 .584 .515 .549 .544 .505 .527 
.754 .485 .440 .535 .434 .439 .492 
.516 .693 .651 .527 .428 .501 .512 
.469 .645 .671 .476 .398 .468 .475 
.537 .490 .455 .720 .474 .498 .555 
.434 .419 .402 .472 .702 .575 .602 
.408 .445 .412 .472 .568 .699 .611 
.482 .450 .455 .526 .584 .618 .769 
.385 .416 .391 .482 .514 .556 .552 
.605 .608 .591 .635 .627 .656 .690 
.313 .309 .408 .308 .301 .357 .362 
.212 .213 .252 .251 .2 05 .277 .226 
.298 .281 .372 .297 .257 .325 .338 
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^8 ^9 ^10 ^11 ^12 ^13 ^14 ^15 ^16 ^17 
1.000 
.733 1.000 
.373 .551 1.000 
.392 .577 .708 1.000 
.364 .543 .693 .928 1.000 
.402 .544 .752 .769 .745 1.000 
.460 .563 .660 .726 .697 .726 1.000 
.481 .561 .656 .740 .704 .750 .771 1.000 
.439 .549 .697 .735 .707 .753 .760 .783 1.000 
.574 .430 .564 .628 .607 .637 .672 .731 .697 1.000 
.528 .680 .818 .895 .874 .869 .859 .875 .868 .772 
.368 .614 .509 .286 .252 .315 .255 .228 .289 .135 
.417 .677 .343 .456 .390 .321 .284 .298 .318 .204 
.368 .642 .305 .399 .406 .281 .240 .281 .268 .171 
.430 .664 .439 .385 .343 .484 .336 .340 .396 .256 
.528 .679 .318 .314 .297 .343 .459 .416 .386 .303 
.523 .663 .278 .308 .283 .294 .325 .400 .366 .260 
.553 .719 .338 .325 .292 .345 .363 .382 .483 .268 
.745 .649 .325 .345 .312 .334 .371 .410 .400 .466 
.600 .809 .435 .430 .406 .411 .405 .418 .442 .314 
.223 .415 .282 .293 .325 .247 .230 .244 .267 .170 
.220 .295 .527 .561 .589 .533 .511 .507 .523 .445 
.201 .393 .258 .250 ,276 .228 .195 .210 .258 .164 
Table 28 (Continued) 
Xi8 X20 ^21 ^22 ^3 ^24 
X,o(Father total) 1.000 
X, Q (Mother dating) 
XgQ(Mother ed. asp.) 
X2n (Mother occup. as; 
X22(Mother peers) 
Xjo(Mother music) 
XjA (Mother clothes) 
Xpc(Mother movies) 
Xp^(Mother hair) 
XL-(Mother total) 
.379 1.000 
.440 .696 1.000 
].413 .653 .899 1.000 
.473 .731 .715 .694 1.000 
.458 .568 .614 .618 .642 1.000 
.413 .580 .649 .625 .665 .729 1.000 
.459 .620 .671 .651 .684 .789 .790 
.467 .530 .607 .567 .634 .673 .755 
.538 .792 .854 .840 .848 .833 .847 
|. 341 .313 .387 .416 .356 .323 .315 
1.591 .106 .139 .140 .190 .133 .143 
1.300 .384 .455 .473 .425 .366 .362 
141 
X 25 ^26 X 2 7 
1.000 
.720 1.000 
.873 .810 1.000 
.387 .274 .415 
.152 .151 .184 
.419 .314 .467 
1.000 
.554 1.000 
.730 .415 1.000 
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APPENDIX C: MULTIPLE REGRESSION INFORMATION 
Table 29. Zero-order inter-item correlations of the variables 
used in the regression analysis 
(Sex) 
X2(Resp. Occ. Asp.) 
X,(Reap. Jobs) 
X.(States visited) 
Xj. (Trips 200 mi.) 
Xg(Trips 1000 mi.) 
X„(Foreign travel) 
Xp(Transportation type) 
Xg (T.V. ) 
X,Q(Movies) 
X,, (Live Performance) 
X, 2 (Dating) 
X-2(Adult contact) 
X,^(Adult time contact) 
X,c(Peers contacts) 
X-g(Relatives) 
X, ^  (nonschool act. ) 
X, r, (nonathletic school) 
X- g(Athletic) 
X2Q(Moth, working) 
Xp,(Path, working) 
XZtfEd. of fath.) 
X^gfEd. of moth.) 
XjA (Grandparents) 
X25(Trips with parents) 
X-g(Trips no parents) 
X2 -J (Family T.V.) 
X-Q(Family movies) 
X-g(Family act.) 
XoQ(Alone with fath.) 
X,-] (Alone with moth.) 
X32(Class) 
Xg?(Family chores) 
Y-igeneration gap) 
=1 %2 =3 =4 %5 =6 
1.000 
.054 1.000 
-.160 .068 1.000 
-.083 .140 .081 1.000 
-.136 .045 .097 .121 1.000 
. 006 .023 -.007 .297 .191 1.000 
-.019 -. 015 . 010 -.344 -.010 -.244 
.006 .067 .121 .250 .050 .159 
-.025 .040 .001 -.035 -.040 .105 
.026 .008 .127 .050 .041 .025 
.119 .124 .153 .134 .008 .132 
.085 .005 .064 .114 —. 006 .016 
.035 .177 .155 .060 -.038 -.030 
.038 -.012 .157 -.014 -.018 .007 
.006 .037 .004 .004 .050 -.055 
-.077 .043 .066 .013 .157 .003 
.058 .150 .019 .185 .071 .118 
.356 .192 .009 .127 -.030 .040 
— .466 -.039 -.014 .165 .044 -.008 
.085 -.029 -.044 -.042 -.019 -.018 
.008 .120 .078 .194 .014 .045 
-.047 .190 .104 .229 -.045 .009 
.077 .083 .090 .268 -.055 .063 
.032 .100 .069 -.004 -.004 -.055 
.002 .101 .031 .057 .253 .078 
-.095 .033 .037 .036 .645 .149 
.073 .078 -.074 .034 .007 .119 
.009 -.054 -.057 -.035 -.002 .014 
.091 .118 -.026 .097 -.019 .120 
-.155 .097 .070 .047 .037 .036 
.257 .106 -.127 -.006 -.018 .035 
.094 .154 .044 .226 .067 .093 
.548 .159 —. 090 .022 -.082 -.033 
.171 .094 -.040 .151 -.047 .085 
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'10 "11 '12 X 13 '14 '15 '16 
1.000 
-.213 1.000 
.125 -.039 1.000 
.065 .065 .091 1.000 
-.133 .253 -.036 -.033 1.000 
.015 .059 .048 .265 .168 1.000 
.098 .192 .065 .006 .213 .026 1.000 
.101 .136 .101 -.016 .041 .038 .486 1.000 
.096 -.033 .056 .015 .019 -.011 .160 .146 1.000 
—. 009 -.049 .060 -.030 .135 .109 .121 .153 .116 1.000 
-.119 .101 -.143 -.005 .257 -.020 .205 .044 .057 .024 
-.163 .170 -.150 -.041 .388 -.075 .163 —. 060 .035 .034 
-.022 .033 .031 .029 -.031 -.014 .014 -.003 .003 .005 
.139 .111 .005 -.003 -.028 .053 .064 .146 .003 -.057 
.018 .039 .054 -.024 .059 -.006 .005 .013 -.028 .120 
-.067 .093 .077 .046 .095 .001 .109 .023 .055 .049 
-.091 .201 .018 .095 .145 .024 .052 .021 -.040 -.011 
.019 -.043 -.009 .039 .114 .129 .141 .045 .137 .304 
-.088 .033 .004 -.019 .040 .062 -.007 -.043 .009 -.030 
-.032 .017 -.048 .014 .055 .019 -.044 .003 .003 .149 
.004 -.044 .272 .029 .018 .050 .068 .037 .167 .119 
-.037 -.014 .043 —. 006 -.053 -.045 .062 .031 .114 .045 
—. 060 .025 .201 .019 .082 .076 .111 .040 .172 .139 
.020 -.024 .062 .031 -.030 .058 -.018 .079 -.009 .096 
.025 -.019 .089 .086 .035 .008 .075 .013 .057 -.025 
—. 066 .141 .185 .066 .152 .066 .071 .069 .060 .061 
-.026 .072 -.019 -.088 .147 .039 .021 -.002 .012 -.053 
-.043 .149 .112 .002 .140 .024 .104 .063 .101 .049 
Table 29 (Continued) 
^17 ^18 ^19 ^20 ^21 %22 
X, _ (nonschool act.) 
X, jj (nonathletic school) 
xirl (Athletic) 
Xj Q (Moth. working) 
Xp,(Fath. working) 
X22(Ed. of fath.) 
X23(Ed. of moth.) 
XjA (Grandparents) 
X25(Trips with parents) 
X-c(Trips no parents) 
Xg^(Family T.V.) 
X-o(Family movies) 
X^g(Family act.) 
X-Q (Alone with fath.) 
X^, (Alone with moth.) 
xrJ(Class) 
X-q (Family chores) 
(generation gap) 
1.000 
.390 1.000 
.056 -.007 1.000 
.021 -.031 -.012 1.000 
.135 .190 .106 -.086 1.000 
.121 .146 .173 . 006 .448 1.000 
.234 .266 .106 .144 .315 .482 
.143 .081 .014 -.037 .110 .084 
.093 .042 -.048 .014 .001 .044 
.081 -.001 .041 -.005 -.004 -.053 
-.028 -.024 -.022 -.020 .018 .015 
-.045 -.030 .022 .049 -.148 -.001 
.044 .079 -.015 -.019 .039 .060 
.064 -. 066 .054 -.036 .208 .088 
-.035 .144 -.169 -.034 -.023 .006 
.159 .177 .058 .082 .245 .270 
.092 .274 -.255 .130 .060 .090 
.093 .211 -.033 -.000 .169 .139 
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^23 ^24 ^25 ^26 ^27 ^28 ^29 ^30 ^31 
. 0 0 0  
.071 1.000 
.019 -.033 1.000 
.124 -.029 .542 1.000 
.085 .072 .059 .056 1.000 
.038 .040 .110 .091 .203 1.000 
.008 .086 .074 .043 .846 .285 1.000 
.029 .152 .187 .112 .069 .065 .042 1.000 
.026 .089 .118 .002 .145 .094 .152 .331 1.000 
.271 .032 .038 .095 .155 .033 .152 .161 .093 
.164 -.034 .056 -.042 .046 .018 .074 -.028 .206 
.135 .069 .051 -.045 .176 .013 .184 .168 .249 
147 
Table 29 (Continued) 
^32 ^33 ^0 
1.000 
.236 1.000 
.245 .151 1.000 
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Table 30. Regression analysis of personal contact variables 
on generation gap 
Dependent and 
Independent variables 
"t" 
value 
Regression 
Coefficient 
Standard g 
Regression R 
Coefficient 
Yq (generation gap) .085 
^12 (Dating) 0.245 .003 .012 
(Adult contact) 1.256 .114 .073 
(Adult time contact) 0.022 .000 .001 
Xi5 (Peer contacts) 1.451 .026 .075 
X^g (Relatives) 0.447 .002 .024 
X24 (Grandparents) 0.122 .000 .066 
X^Q (Alone with father) 1.790 .059 .097 
Xg2 (Alone with mother) 3.851 .105 .207 
Table 31. Regression analysis of activity contact variables 
on generation gap 
Dependent and "t" Regression *2 
Independent variables value Coefficnent c%f%%ent 
YQ (Generation gap) .074 
Xi7 (Nonschool act.) 0.217 .007 .012 
00 (Nonathletic school) 3.541 .064 .193 
Xi9 (Athletic) -0.604 -.017 -.030 
%29 (Family act. ) 3.342 .022 .168 
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Table 32. Regression analysis of media contact variables on 
generation gap 
Dependent and "t" Regression pgaression 
Independent variables value coefficient coeffiSent 
^0 (Generation gap) 
Xg (T.V.) 1.430 .009 .757 
^10 (Movies) -0.100 -.009 -.005 
^11 (Live performance) 2.738 .068 .139 
^27 (Family T.V.) 2.903 .036 .156 
00 (Family movies) -0.279 .043 -.014 
Table 33. Regression analysis of environmental contact 
variables on generation gap 
Dependent and 
Independent variables 
"t " 
value 
Regression 
coefficient 
Standard _ 
Regression R 
Coefficient 
YQ (Generation gap) .067 
(States visited) 2.151 .021 .122 
Xg (Trips 200 mi.) -0.628 -.013 -.043 
Xg (Trips 1000 mi.) 1.084 .105 .059 
X^ (Foreign travel) 0.809 .162 .045 
Xg (Transportation type) 2.066 .253 .110 
^25 with parents) 1.327 .019 .081 
^26 no parents) -0.900 -.015 -.070 
X^G (Family chores) 2.593 .136 .132 
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Table 34. Regression analysis of demographic characteristics 
on generation gap 
Dependent and "t" Regression 
Independent variables value coefficient coefficient 
YQ (Generation gap) .101 
(Sex) 2.842 .489 .145 
Xg (Resp. Occ. Asp.) 0.750 .002 .038 
Xg (Resp. Jobs) -0.832 -.095 -.042 
XgQ (Mother works) -0.493 -.043 -.025 
^21 (Fath. occ.) 1.623 .007 .092 
X22 (Ed. of fath.) 0.587 .013 .036 
X22 (Ed. of moth,) 0.510 .014 .030 
X32 (Class) 3.538 .403 .189 
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Table 35. Regression analysis of social world and demographic 
variables on generation gap 
• V, "î" Itegression 
Independent variables value coefficient Coefficient 
(Generation gap) 
X? (Sex) 1.386 
4 (Resp. occ. asp.) -0.388 
X3 (Resp. jobs) -0.870 
X4 (States visited) 1.362 
(Trips 200 mi.) -0.234 
x! (Trips 1000 mi.) 0.337 
^7 (Foreign travel) 0.453 (Transportation type) 1.956 
(T.V.) 0.974 
X 
Clo 
xll 
$12 
1 $18 
$19 
$20 
$21 
$22 
$23 
$24 
$25 
$26 
$27 
$28 
$29 
$30 
x31 
$32 
^33 
(Movies) -0.501 
(Live perform.) 0.626 
(Dating) -0.319 
(Adult contact) 0.085 
(adult time contact) 0.391 
(Peer contact) 1.195 
(Relatives) 0.444 
(Nonschool act.) -0.132 
(Nonathletic school) 1.508 
(Athletic) 0.054 
(Moth, works) -0.223 
(Path, occ.) 1.089 
(Ed. of fath.) 0.370 
(Ed. of moth.) -0.101 
(Grandparents) 0.149 
(Trips with parents) 0.811 
(Trips no parents) -1.095 
(Family T.V.) 0.871 
(Family movies) -0.539 
(Family activity) 0.202 
(Alone with fath.) 1.761 
(Alone with moth.) 2.404 
(Class) 2.077 
(Family chores) -0.211 
.203 
.335 .100 
-.001 -.020 
-.103 -.046 
.014 .080 
-.005 -.016 
.032 .018 
.092 .025 
.247 .107 
.006 .052 
-.046 -.026 
.018 .036 
-.004 -.017 
.008 .005 
.003 .023 
.021 .061 
.002 .024 
-.005 - « 008 
.033 .098 
.002 .003 
-.020 -.012 
.005 .065 
.008 .023 
-.003 -.006 
.000 .008 
.012 .050 
-.018 -.085 
.019 .084 
-.085 -.029 
.003 .020 
.062 .102 
.072 .139 
.251 .117 
-.136 -.013 
